
 

 

S C I E N T I F I C   J O U R N A L 
Published by the decision of the Scientific Council 

of Khachatur Abovian  
Armenian State Pedagogical University 

 
 

Department of Philosophy and Logic  
named after Academician Georg Brutian 

 

 

 
 
 
 
 
 
 

W I S D O M 
 

3(16), 2020 
 
 
 

 
WISDOM is covered in Clarivate Analytics‟ Emerging Sources  
Citation Index service 

 
 
 
 
 
 
 
 
 
 

YEREVAN – 2020 



 

208 

 
 
 
 
 
 
 
 
 
 
 
 

CHAIR OF YOUNG SCIENTIST 

 

209 

DOI: 10.24234/wisdom.v16i3.343 
Armen AVETISYAN 

 
EDUCATION PHILOSOPHY ISSUES IN MODERN WORLD 

 
Abstract 

 
The paper dwells on the principal issues and tendencies in education philosophy introducing the 

problems that emerge under the circumstances of ever-changing society and globalisation processes. The 
subject-matter specifics are discussed within the particular context of Armenian educational reality and the 
pending issues to be tackled.  
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Introduction 
 

Different disciplines appear to be involved 
in the significant issues of education. Philosophy, 
as a whole, definitely occupies a lead role among 
them offering the respective methodological ba-
ses for educational sciences. Nevertheless, there 
is a specific branch of Philosophy that deals with 
the educational realm in particular – Educational 
Philosophy.  

The present research is aimed at revealing 
and particularising the fundamental issues which 
need an urgent solution in the domain education 
philosophy – both modern-world and Armenian 
context. As a separate discipline, Education Phi-
losophy has been viewed from different stand-
points and evaluative outlooks. First and fore-
most, it is perceived as philosophical field re-
search which analyses the pedagogical activities 
and education bases, as well as the respective 
scope of aims and ideals, the methodological 
knowledge methodology, together with the 
methods of developing projects and new educa-
tional institutions and systems (Ogurcov & Pla-

tonov, 2004). 
 

The Becoming of Education  
Philosophy Issues 

 
The ideas, research problems formulated 

within the Education Philosophy date back to the 
epoch of the most outstanding thinkers of the 
Ancient World. Eventually, they developed and 
convalesced alongside the whole history of phil-
osophical thought. The ancient thinkers made 
reiterated references to the methodology, con-
tent, specific methods and principles of educa-
tion, pedagogical activities, teaching, instruction 
processes. Till the seventeenth century, namely, 
the period of the formation and separation of 
Pedagogy as an independent scientific branch 
within the paradigm of other sciences and disci-
plines, Pedagogy as well had covered a long rote 
of development and formation within the domain 
of Philosophy. In different epochs, the primary 
issues of education, the advancement and educa-
tion of new generations have been the subject 
matter of researches carried out by different phi-
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losophers and whole philosophical schools and 
trends. Thinkers have explored the subject-mat-
ter issues not only within the scope of theoretical 
speculations but also the issues of practical char-
acter setting forward their approaches to the solu-
tion of the issues as mentioned earlier, formulat-
ing and outlining new educational ideas, appro-
aches, as well as new matrixes of educational 
system transformations. It is not accidental that 
some experts happened even to fall into extremi-
ty observing Pedagogy as an applied branch of 
Philosophy. 

The aim of Education Philosophy in the 
modern world is the creation of a model of edu-
cation system, relatively comprehensive concept 
with the respective conception bases and meth-
odological apparatus. This aim assumes building 
up the education system based on a particular 
philosophical movement, ideology and set of 
specific concepts. In education philosophy, there 
are different approaches to the formation of an 
education system. During the last few decades, 
the western model principles and methodologies 
have kept being implemented.  

Thus, American authors W. Samuelson and 
F. Markovic have conventionally differentiated 
for “purely philosophical” theories which, as 
they think, appear to have impacted more con-
siderably on the formation and development of 
the modern concept of education. These princi-
ples reckoned are singled out due to the percep-
tion of such notions as “truth”, “value”, “free-
dom”, “love”, “culture”, “power”, and “develop-
ment”. Dependent on the attitude towards the 
concepts mentioned above, we differentiate the 
conceptual bases of idealism, realism (material-
ism), pragmatism and existentialism (Starnikova, 
2008, p. 94). 

V. Starnikova, in her monograph Education 
Philosophy abroad: the emergence of experience 

points out the western education philosophy di-
rections and the corresponding theorists-repre-
sentatives of those. According to her classifica-
tion, we can distinguish the philosophy of expe-
riential education (represented by R. Lochner, V. 
Bretsinka, I. Shifler, R. S. Peters, P. H. Hirst), 
pedagogical anthropology direction (represented 
by O. F. Bolnov, G. Roth, M. Langeveld), J. 
Derbolav, K. Dienelt), humanistic education 
(represented by G. Noy, V. Flitner, E. Veniger), 
critical education (represented by R. Rorty, I. 
Ilich, P. Freire, M. K. Kinglou), dialogic educa-
tion philosophy (M. Buber, F. Rozenzweing, 
Rosenstock-Huessy), postmodernism education 
philosophy (R. Usher, R. Edvards, O. Fisher, K. 
Vunshe), alternative education (R. Shtayner, M. 
Montessori) (Starnikova, 2008). 

 
The Basic Contemporary Problem of  

the Methodology of Education 
 
The interest in education philosophy keeps 

growing in the modern world. This is explained 
by the necessity in the choice of methodology 
favourable for providing the respective precondi-
tions necessary for the improvement of the edu-
cation system, quality enhancement and quality 
assurance. The primary modern issue of educa-
tion methodology is related to the maintenance 
person‟s individuality, essence inner world with-
in the processes of teaching, instruction, forma-
tion and development. Practically, it is based on 
a person‟s individual characteristics, personal in-
clinations that the whole education process 
should proceed. The person should stand at the 
core of the education process, and the education 
system, correspondingly, should be able to foster 
the necessary competencies meeting the job-mar-
ket needs maintaining and taking into considera-
tion the individual integrity. That is to say, and 
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the personality should not suffer damages be-
cause of the enacted pedagogical process, on the 
contrary, the individual should be enabled to de-
velop, boost their abilities and inherent or inborn 
aptitudes. Education Philosophy, while dealing 
with the significant issues in education, high-
lights and prioritises person‟s individuality, their 
moral, honesty, axiological premises, activity 
and involvement, as well the idea of edifying a 
citizen. That very mission assumed by education 
regarding a person has gradually changed from 
the subject-object type of schema to a subject-
subject-type agenda. The latter infers an active or 
agentive role to be attributed to the person ena-
bling them to assume the active subject‟s posi-
tion. Such pattern enables to discover the learn-
er‟s abilities, the preconditions of their cognitive 
capacity which should be made use of in order to 
shape up an individual of active posture, full of 
initiatives, self-accomplished, thinking, harmo-
nious and creative. This rationality is aimed at 
transforming the mere knowledge-assimilation 
process into a learning process of creative and 
purposeful application of knowledge. Thus, the 
attitude towards knowledge, its perception and 
significance in a person‟s life is gradually chang-
ing. In fact, we could state that person-based and 
humanistic pedagogical trends should be obser-
ved as mutually complementary conceptual mo-
vements as that is the only way that might help 
to meet the requirements set forth by the job 
market to education. The combination of the 
aforementioned pedagogical trends within one 
specific model or concept assumes that in practi-
cal pedagogical activities, the learner should be 
perceived as an absolute value within their indi-
viduality. And the standpoint efficiency signifi-
cantly derives from the best qualities accepted as 
a starting point and optimism as an overall ap-
proach principle. The latter infers trust towards 

learners, their potential, as well as confidence 
that the educational mission will definitely result 
in the achievement of the goals intended, the 
outcomes predefined at the very beginning of the 
process. There are approaches according to one 
of which a learner should be changed, altered in 
the course of the educational process. At the 
same time, the counterpart standpoint advises 
against it – opposing any intention of re-educa-
ting, re-shaping the learner. The opponents of re-
education claim such an attitude as a form of 
pressure, aggression against learner‟s personali-
ty. It goes without saying that both standpoints 
might exceed in their speculations falling into 
some exaggeration. 

In the modern world, the problems connect-
ed with education quality – still of current rele-
vance and unsolved – continually remain at the 
centre of attention of relevant experts, the public, 
and political authorities. The social groups inter-
ested and/or engaged are persistent in their at-
tempts to find the most progressive and high-
quality methodology and the preferable solutions 
to the problems of education quality assurance. 
We cannot but state that the world has not yet 
come up with a unified and coalesced approach 
towards the field. Undoubtedly, one should pay 
particular attention to the idea of socio-cultural 
background of person‟s formation, which gives 
birth to the corresponding standards that make up 
the set of priorities for a person‟s formation. The 
ideological bases of the subject-matter processes 
might be illustrated with the help of the state ed-
ucational policy bases of the Soviet Union which 
back then set forth the idea of forming a “soviet 
man” who was meant to be the bearer of the 
“communistic moral code”, indisputably accept-
ing the priority of the state political ideology. It 
was quite natural that the global, overall aim of 
shaping up a person of such system of values 
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was channelled through the soviet education sys-
tem that imposed individual life-style and thro-
ugh education would instil the targeted system of 
values and mind-set. Unfortunately, the format 
boundaries of the paper do not allow to dwell on 
the comparative analysis of the priorities and 
aims that have ever emerged in education sys-
tems throughout the history of different societies, 
communities or civilisations as for what kind of 
person the education system should be develop-
ing on its mission. 

In the 21st century, mainstream education 
philosophies have continually been growing to 
develop a liberal, autonomous citizen of active 
social involvement. Correspondingly, the know-
ledge is aimed at reaching that very goal. Over 
time, there have been new requirements that 
have been set forward to education philosophy: 
the need to create learner‟s new system of val-
ues, knowledge that might contribute to people‟s 
active lifestyle, adaptation to the world of ever-
lasting changes, bringing about new education 
quality requirements deriving from science and 
technological progress, as well as the formation 
of new needs. Both the general and specialised 
educational system have started to face new re-
quirements, which anyway are aimed at the de-
velopment of a citizen or an expert competent of 
within the society, social groups, existing, being 
actively involved and assuming responsibility, 
making decisions out of their personal and public 
interests. Moreover, that individual is required to 
possess their personal outlook, a specific system 
of values, national mindset and the awareness of 
pertinence and belonging. If we put it short, we 
can state that the modern education philosophy 
studies the education methodology, concepts, 
principles, and ways which might make it possi-
ble to combine and marry the achievements of 
national, global and personal upbringing, the uni-

versal and national values – transferring them 
through the personal prism. This methodology 
derives from the fact that the modern world, its 
technical means and IT allow the human being to 
communicate freely within the space, exercising 
even long-distance communication, to provide 
the necessary management and guidance, and to 
carry out educational missions. As a matter of 
fact, from both economic, educational and politi-
cal perspectives, the correlations among different 
institutions and individuals keep growing closer, 
creating more reciprocal links and more pro-
found motivation. It is not accidental that among 
the essential skills in the education system, we 
observe “communication” + “critical thinking” + 
“creativity” + “cooperation” (Poroshenko, 2019, 
p. 140). 

Together and in line with the emerging reg-
ularities and tendencies, there are further devel-
opments that one might keep observing in educa-
tion. These developments do bear the influence 
of the given historical period, country, powerful 
elite, ethnic culture, and religious characteristics. 

Within the process of globalisation and the 
context of ever-changing society parallel with the 
integration trend, there is an emerging necessity 
to form an education system based on national 
ideas and aims. The formation of the national 
education system is particularly crucial for Ar-
menia due to the current geopolitical and mili-
tary-political realm. The educational system of 
the Republic of Armenia is aimed at forming a 
patriotic citizen – with national values assimilat-
ed. That is to say, the specialists of education 
philosophy should look for the respective solu-
tions to the current issues within the context of 
the realisation of national education and national 
ideas. The main explorations of education phi-
losophy are aimed at solving the issues in educa-
tion methodology, education ambit, education 
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system through the relevant combination of phil-
osophical and pedagogical perspectives. It is 
both essential and necessary to try to adjust the 
contemporary theories, concepts, methodological 
approaches of education philosophy which are 
highly appreciated by the corresponding profes-
sional community and are applied in the educa-
tion systems of the developed countries. The ad-
justment process assumes the respective adapta-
tion to the local ethnocultural reality with an at-
tempt to harmonise the national and global enti-
ties within the given education system avoiding 
any possible discrepancies. 

As a result of education philosophy rese-
arches in the 20th century, the idea of compe-
tence-based became a cornerstone in education. 
Indeed, this idea is currently used also by the job 
market concerning the formation and profession-
al enhancement requirements set forth to the ed-
ucation system – the professional educational 
domain in particular. 

In the 21st century, the competence-based 
idea gained ground even more. V. S. Lapshina 
(2013) states, that “in Jacques Delors‟s opinion, 
the leading principle of education is to learn how 
to do things so that one gets not only a qualifica-
tion if not, in a broader sense, the competence 
that will enable them to come up with the respec-
tive solutions in a variety of situations and to 
work in groups” (p. 138).1 Thus, what we deal 
with is more than pure knowledge: it comprises 
the formation of the necessary skills and relevant 
personal qualities.  

 
Conclusion 

 
Summarising what has already been stated, 

                                                           
1  See also Delors, J. (1996). Education: A Hidden Tre-

asure. Report of the International Commission on Ed-
ucation for the XXI Century to UNESCO, Sofia, p. 
37. 

we can eventually see the following list of issues 
that are of particular relevance for the current 
educational reality in the Republic of Armenia. 

1. We should find an answer to the question 
about what qualities are expected to be de-
veloped in the future Armenian, future citi-
zen of the Republic of Armenia: their 
knowledge, skills, competences, personal 
qualities and the system of values.  

2. We should draw a clear roadmap for a tran-
sition from the phase of a contrived combi-
nation of the remainders of the Soviet peri-
od and western educational technologies to 
a competitive and stable education system 
with the respective methodological premis-
es.  

3. We should think of effective mechanisms 
to inspire a positive approach in society to-
wards knowledge – instilling it as an abso-
lute value. 

4. We should come up with a precise formula-
tion of the knowledge – relevant for the 21st 
century and future in general. 

5. We do need even more sophisticated meth-
odology, toolkit, and mechanisms to boost 
the transition from subject-object relations 
to subject-subject dimension.  

6. There is an overwhelming need in redesign-
ing the methodological toolkit at all the 
possible levels of educational mission prior-
itising the methods that have the interactive 
scheme of subject-subject approach at the 
core.  

7. We should prioritise even more the rese-
arch, experience-based, practice-driven, ex-
periment-based components adding more 
dynamism to them.  

8. We should find even closer ties between the 
education system and personal career plan-
ning – observing education and career plan-
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ning as a lifelong and everlasting process.  
9. We should think of the mechanisms to in-

crease the level of collaboration between 
the education system and job market. 

10. We should clarify an agenda for continuing 
developing effective methodology, toolkits, 
guidebooks and manuals for facilitating the 
distance / online education for all the for-
mats and levels of education.  
To sum up, we can state that the critical 

question in education philosophy still needs to be 
answered – what is the utmost outcome of edu-
cation, how should the individual involved be, 
what values should that individual bear in the 
modern world. If we make it more precise, the 
education philosophy should provide the charac-
teristics of an ideal human. However, there might 
be thinkers, movements, concepts, who might 
find it absolutely unnecessary to formulate the 
precise definition of the image of an ideal human 
or ideal of a human, as such definition is likely to 
change in this ever-changing world. Any solu-
tion that the education philosophy might come 
up with has no intention to be final or ideal. This 
kind of solutions is destined to change in parallel 
with the constantly changing modern society and 
information technologies. Moreover, on the con-
trary, the education philosophy plays a vital role 
in guiding the contemporary pedagogical science 
into the time stream, ensuring the methodology, 
strategic and tactic planning and completion in 

line with the ever-changing society. 
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