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ning as a lifelong and everlasting process.  
9. We should think of the mechanisms to in-

crease the level of collaboration between 
the education system and job market. 

10. We should clarify an agenda for continuing 
developing effective methodology, toolkits, 
guidebooks and manuals for facilitating the 
distance / online education for all the for-
mats and levels of education.  
To sum up, we can state that the critical 

question in education philosophy still needs to be 
answered – what is the utmost outcome of edu-
cation, how should the individual involved be, 
what values should that individual bear in the 
modern world. If we make it more precise, the 
education philosophy should provide the charac-
teristics of an ideal human. However, there might 
be thinkers, movements, concepts, who might 
find it absolutely unnecessary to formulate the 
precise definition of the image of an ideal human 
or ideal of a human, as such definition is likely to 
change in this ever-changing world. Any solu-
tion that the education philosophy might come 
up with has no intention to be final or ideal. This 
kind of solutions is destined to change in parallel 
with the constantly changing modern society and 
information technologies. Moreover, on the con-
trary, the education philosophy plays a vital role 
in guiding the contemporary pedagogical science 
into the time stream, ensuring the methodology, 
strategic and tactic planning and completion in 

line with the ever-changing society. 
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ENGAGING WITH INFLUENTIAL THINKERS: EDUCATIONAL PHILOSOPHIES 

AND POLICIES ENDURING THE TEST OF TIME 
 

Abstract 
 

Literature spanning from the time of the third and fourth industrial revolution mentions how moderni-
ty has, in many ways, made circumstances profoundly better for humanity than what used to be in the his-
toric and ancient worlds. Nevertheless, extant literature also speaks of how the manifested benefits of mo-
dernity inculcated ills that stand in the way of humanity being humane and of exercising human person-
hood. This article puts forth a consoling and a divine virtue - wisdom and wisdom philosophy - thoughts 
based on wisdom to bridge the gap between getting progressive and being humane. Curiosity thereby wis-
dom; starts with wonder, as resonated in child and man - whereby aiming to be inculcated and embedded, 
at a stage, when one is mostly trainable and adaptable lies the objective of this essay - to reignite one‟s 
mind to the philosophical values of influential thinkers, explore of its existence, relevance and its purpose 
for modern humanity. A qualitative methodology was employed to gather information supplemented by 
knowledge from archived literature. This scholarly piece of writing discusses an approach using as an 
analogy - the fulcrum, load and effort mechanism to embed wisdom based philosophy thoughts and prac-
tices in educational policies for the stakeholders of knowledge. 
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Introduction 
 

The ancient intellectual, Pythagoras was the 
first to introduce himself to a community as a 
philosophos/philosopher meaning “lover of wis-
dom”, he whose philosophy still governs the 
world of mathematics and is applied to this very 
day in all facets of real life. So, what is this phi-
losophy that is so much linked to wisdom, intel-
lect and love? Thematic evidence has shown that 
philosophy is a set of ideals, standards or beliefs 
that governs an action or activity or used to de-
scribe behaviour and thought. From time imme-
morial, this body of knowledge has laid the 
foundation and given meaning and structure to 

what lies there in reality. To the question, does 
philosophy have practical implications to society 
and individual? The founding father of Western 
philosophy, Socrates visualised and emphasised 
that philosophy should achieve beneficial results 
for the greater good and well-being towards the 
most significant number in society (“Socrates 
Biography”, 2019). 

The most refined influential thinker, Plato‟s 
philosophical thoughts to make individual life 
flourishing was by giving oneself the mental 
space to think through or subjecting one‟s ideas 
to examination rather than following popular 
opinions or doxa which edges towards wrong 
values in relationships and careers. Plato‟s phi-
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losophy advocates to know thyself rather than be 
pulled around by feelings.1 Have these basic 
truths endured the test of time and given them-
selves to be embedded in policies, mission, vi-
sion statements of organisations, educational in-
stitutions, curriculums, homes and individual 
life? This article is a scholarly study that focusses 
on reigniting our minds to the philosophical val-
ues of influential thinkers, explores and discusses 
using fulcrum, load and effort analogy on the 
philosophy of educational policies.  

 
Educational Policy - A Panoramic  

Understanding 
 

One of the definitions for educational policy 
uses the noun “principle” alongside others such 
as rules and laws that govern the system of edu-
cation. It is this word „principle‟ that the study 
mainly focusses on and collates it to the con-

struct of a philosophical set of ideals, standards, 
values and beliefs.  

We observe that education covers a large 
spectrum of levels from kindergarten to universi-
ty including job - oriented continuing education 
and job training, in this case, it is only proper to 
validate that the aspect of education policy, it‟s 
making, administration and evaluation affects 
people of all ages pursuing education and their 
learning outcomes. Moral education, as is exist-
ent in the educational domain, is a manifests 
training in the aspects of wisdom. 

Based on the evidence taken from research 
works of Codd2 and McLaughlin (1999), in the 
area of educational policy, an analysis was done 
that derives different perspective for understand-
ing the flexibility of the policy to embed newer 
concepts and values. The table below depicts the 
analysis: 

 

 
An Analysis of Educational Policy and the Insights for Philosophical Ramifications 

What is it? Action-oriented detailed prescription  

What is it for? Preservation or alteration/modification of educational practices 

Who purports from 
it? 

The various stakeholders of education from philosophers, policy makers,  
government to students, parents and society et al. 

Whom should it 
impact and for what 
need? 

Aspirants/Learners - to influence their 
senses and context of learning 

Agencies/Bodies - for power and control 

Who works on it? 
Governmental agencies, educational electorates, subject and teacher association,  
think tanks 

 

 

________________________ 
1  The School of Life. (2014, October 20). Philosophy - 

Plato [Video File]. Retrieved from https://youtu.be/-
VDiyQub6vpw. 

________________________ 
2  See Codd, J. A. (1995). Educational Policy as a Field 

of Philosophical Enquiry. Paper presented to the An-
nual Conference of the Philosophy of Education Soci-
ety of Great Britain, Oxford.  
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How is it viewed  
differently? 

Originates 
at different 
levels and 
contexts in 
the educa-
tional sys-

tem 

Different lan-
guages of pol-

icy debate 

Scope of 
their con-
tent and 

application 

The process 
of policy-
making 

The policy 
itself 

Power, politics and 
control orientation 

Insights 
How does it affect 
the contribution 
of philosophy into 
policy? 

Awareness 
where 

contribution 
can be 
made 

Awareness 
what 

type of philo-
sophical con-
tribution can 

be made 

Helps us to 
reflect on 

which poli-
cy to con-

sider 

Identify are-
as where 

philosophers 
can make 

their contri-
bution 

What type 
of philoso-
phy can be 
embedded? 

Alerts us on In-
fluence on policy-

making, devel-
opment and eval-

uation 

 
A Tabular Summary of the Works of  

Codd31and McLaughlin (1999) on  
Educational Policy 

 
The above tabular display of dissected and 

assimilated information puts one in a position to 
ascertain and validate educational policies and its 
various parameters which are highly analysed to 
understand the contribution that philosophy can 
make on it. The above tabular analysis is further 
supported intellectually by Mijuskovic (2002) 
statement that philosophy is often a question of 
why, how, what, who, whom and when. This is 
important as it allows for a deeper evaluation and 
dwelling upon of what is given to us and what is 
now engaged within the modern educational sys-
tem. 
 

Philosophical Thoughts - What is  
Given to Us? 

 
Over the centuries, we come across great 

                                                           
3  See Codd, J. A. (1995). Educational Policy as a Field 

of Philosophical Enquiry. Paper presented to the An-
nual Conference of the Philosophy of Education Soci-
ety of Great Britain, Oxford. 

philosophers that have contributed thoughts that 
have become an eye-opener to a new and a better 
way of doing things and achieving results. Some 
of the thoughts of influential thinkers and their 
contribution to the world of education are elabo-
rated:  

Mahatma Gandhi, an enigma in the propo-
nent of peace, experimented with ideas for edu-
cation and posited that for sound educational phi-
losophy, one needs a harmony of intellect, hard 
work and passion (Chamyal, 2017, pp. 311-318). 
Gandhian philosophy stressed on the simplicity 
in language, literature and life. The philosophical 
thinking of Gandhi at the time that he lived was 
to align the educational learning outcomes in line 
with the needs of society, based on which Indian 
educational policies were drafted and put in 
place in the consolidation of his philosophy. To a 
great extent, his thoughts have opened up a new 
educational outlook benefitting many. Thus, we 
can say that the Gandhian educational philoso-
phy is with a vision and a learning outcome to 
contribute towards the reformation of the econ-
omy of the country, ensure national integrity and 
help build cohesion and solidarity in the society.  
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A pioneering educationist of the 20th centu-
ry, John Dewey‟s, educational thoughts, and 
writings, gave a new direction to education at the 
turn of the century. Dewey rejected authoritarian 
structures and subsequently, the traditional teach-
ing methods. He believed in progressive educa-
tion and advocated for reforms in pedagogical 
aspects of teaching and curricula; most im-
portantly, Dewey (1938) believed that at the cen-
tre of the whole academia was the student, and 
the pioneer‟s educational philosophy and re-
forms were concerned primarily with the student 
(pp. 1-99). Today, Dewey‟s philosophy of edu-
cation and its relation to experience, democracy, 
humanism, and pragmatism have largely affected 
the modern system of education all over the 
world (Theobald, 2009).  

The mystifying and intellectual Indian liter-
ary genius, Rabindranath Tagore‟s ideals of edu-
cational philosophy resonate with the tone of 
harmony with diverse facets of life which in-
clude educational, cultural, artistic elements. Ta-
gore‟s philosophy aims to develop the spiritual 
as well as the physical growth of the learner as 
he believed that the manifestation of personality 
depends upon self-realisation, spiritual know-
ledge and health of an individual. In Tagore‟s 
humanism approach, the need for co-relation be-
tween man and nature is essential for ensuring 
peace and justice. Tagore gave importance to 
spiritual and moral education rather than on 
scriptural knowledge for the integral develop-
ment of a human. Education, he asserted, teaches 
people to realise the oneness of the globe and 
establish a universal brotherhood and based on 
intercultural understanding (Srivastava, 2017, pp. 
11-21). 

Sharma and Yadav (2018) investigated the 
philosophical concept of integral education of Sri 
Aurobindo, the Indian philosopher who contrib-

uted his vision on human progress. Sri Aurobin-
do‟s experimentation sought to develop an inte-
gral man. His educational philosophy considers 
five principal aspects of human life: physical ed-
ucation, vital education, mental education, psy-
chic education and spiritual or supramental edu-
cation. All these elements are complementary 
and need to be nurtured until the end of life 
(Sharma & Yadav, 2018, pp. 323-338). Srivasta-
va puts forth that the educational philosophy of 
Sri Aurobindo is based on the evolution of the 
idea of “total humanity” with the emphasis 
placed on the principles of growth in unity that 
maintains the evolution of diversity. The educa-
tion system, as proposed by this, Sage proposes 
to prepare an individual by moulding the person 
to be radiating and practising humanism and 
contributing as a member of a society helping 
towards nation-building. His philosophy also 
gives importance to the fact that there is a moral 
responsibility for individuals to transcend nar-
rower interests to wider ones. Thus, the motto 
aimed at is that man has to develop first as a hu-
man being, then as a citizen and finally, as an in-
dividual (Srivastava, 2017, pp.11-21). 

The research article by Banerjee and Mahi 
highlights the contributions of the Indian vision-
ary and a great thinker, Swami Vivekananda. 
This pioneer is noted for his vision and educa-
tional insights in the Indian context. The educa-
tional philosophy of Swami Vivekananda con-
siders education to be a powerful instrument of 
social change. Accordingly, education is the con-
tinuous process of “the manifestation of perfec-
tion that is already in man” (Banerjee & Mahi, 
2015, p. 786). It covers all the aspects of life 
such as intellectual, physical, material, emotion-
al, spiritual and moral, and it can remove the ma-
jor evils as priest-craft, ignorance, poverty and 
tyranny of the wise. The educational thoughts of 
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Swami Vivekananda have much significance to 
the modern education system, as mentioned in 
the research writing of Banerjee and Mahi, has 
lost its connection with the values of human life. 
The education system now emphasizes rote lear-
ning without paying attention to the reformation 
of mind. There is a need to remove the obstacles 
and provide all the necessary opportunities to 
students so that they develop an understanding of 
what education propounds and further their con-
centration to acquire knowledge. Swami Vive-
kananda is quoted as saying “True education 
contributes to the nation and should not be re-
stricted by individual ambitions” (Banerjee & 
Mahi, pp. 786-794) 

Dr Annie Besant was successful in build-
ing a new system of education which empha-
sised on the aspect of spiritual development. 
The research works of Srivastava (2015) points 
out that Dr Besant believed a spiritual revolu-
tion was a need and would take place in India. 
Her spiritual vision based on Theosophy is con-
sidered a scientific instrument in bringing about 
a peaceful and silent spiritual revolution in 
terms of harmony, peace, love and sympathy, 
patience, progress and prosperity. There was a 
revolution by way of moral and spiritual educa-
tion through Dr Annie Besant‟s philosophy. 
Therefore, it may be said that she appears to 
have made considerable progress and develop-
ment by bringing the light of theosophical 
knowledge and wisdom to spiritual instruction, 
spiritual learning, spiritual training and spiritual 
teaching (Srivastava, 2015, pp. 676-679). 
Thereby, engaging with this influential thinker, 
the author concludes that Dr Besant was a great 
spiritually intelligent and competent personality, 
not only in India but also in the world.  

The educational thoughts of Dr S. Radha-
krishnan are not merely idealistic but also very 

much pragmatic. Dr Radhakrishnan though be-
ing an idealistic philosopher, it was pragmatic 
philosophy that influenced his educational 
thoughts (Behera, 2015, p. 197). Dr Radha-
krishnan defines education as the instrument for 
social, economic and cultural change. For social 
and national integration, for increasing produc-
tively, education should be adequately utilised. 
He believed that “the importance of education is 
not only in knowledge and skill, but it is to help 
us to live with others” (Bhatia & Sarin, 2004, p. 
239). Behera study points out that the great ed-
ucationalist and former President of India 
opined that, only the right kind of education 
could solve many problems of the society and 
the country. He wants that form of education 
which will help and lead one to see the other 
world, the invisible and intangible world be-
yond space and time. Education has to help us 
realise what we have already in us. The mean-
ing of education is to emancipate the individual, 
and we need the education of the wholeness - 
mental, physical, intellectual and spiritual. Edu-
cation should develop in the minds of students a 
love of sustained thinking, adherence to truth 
and the power of resistance to popular senti-
ments and mob passion (Behera, 2015, pp. 196-
205).  

Many more philosophical thoughts and ide-
als by influential thinkers influence the thinking 
of humankind and open up a newer world of bet-
terness and prosperity. 

 
Wisdom Sustains Personhood? 

 
Federick J. White has titled his scholarly re-

search writing published in 2013 as “Person-
hood: An Essential Characteristics of Human 
Species”. Plato in The Republic quotes “The di-
rection in which education starts a man (person), 
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will determine his future life.” The questions that 
are asked here and the belief carried forth in the 
context of an education provider would be of 
how wisdom based philosophy and even moral 
education based studies and projects; lead any 
stakeholder of education towards exercising the 
element of personhood which establishes the 
goodness and humanity in peoplehood. The ele-
ment of personhood in this modern time and era 
can be re-established and invoked into man‟s 
thoughts and interactions by the consoling vir-
tues of wisdom; re-invigorating humanness that 
which has become almost diluted since the ad-
vent of modernisation and advanced modernisa-
tion in the current fifth industrial revolution. The 
author proposed to propound on the truth that 
human social order - a concept that aims to bring 
about the mindset of organized, coordinated, co-
operative working environment, stability and 
structure in any form of institution recognizes the 
importance of the construct of Personhood 
(White, 2013, p. 74).  

Personhood lies at the core, that central el-
ement promoting a positive social order. The ge-
neric definition of personhood is the act of con-
sidering the moral and ethical dimensions when 
dealing with a human. It is the technical term that 
constitutes all the determinants that are put in 
place by theories that make a person to exist and 
co-survive with dignity both individually and in 
a community. Can the consoling and divine vir-
tue of wisdom that facilitates and have implica-
tions for promoting personhood both in oneself 
and seeing it in others, help to maintain that 
prosperous social order. How does this function? 
To understand further, the author aims to under-
stand “personhood” which has gained much 
prominence and has its application extended to 
various other domains of knowledge from its 
original field of theology and biomedical eth-

ics.  
White (2013) puts forth two paradigms that 

are, in a way, conflicting in practising person-
hood (pp. 74-90). The two conflicting paradigms 
are the existential paradigm of personhood and 
the relational paradigm of personhood. The for-
mer puts forth the understanding that personhood 
is an inherent attribute of an individual; inde-
pendent of individual status and the latter puts 
forth the thinking that personhood is the amount 
of value society puts on an individual. This con-
flicting notion is proposed to be bridged under 
wisdom and sense of divinity taught and trained 
from early days of an individual and is then fur-
ther established by training and practices based 
on wisdom based philosophy in-built in institu-
tions that create an institutional culture of grace 
where it becomes a social norm. This calls for a 
study on how much the above mentions ideal is 
in practice and what necessary actions or studies 
need to be done to have the notion in place. 
 

Methodology 
 

Referred literature was used to understand 
and analyse how philosophers and influential 
thinkers of the by-gone era contributed their 
wisdom to frame educational philosophies to 
uplift humankind humanely. The researcher 
wanted to understand the mindset of the current 
stakeholders of education especially from the 
student community on where their perception 
lies related to moral education along with wis-
dom-based approaches that they experienced 
and would like to be seen implemented in edu-
cational establishments. In this regards, this 
study undertook a qualitative methodology. The 
researcher conducted a semi-structured inter-
view among research scholars/doctoral students 
of different disciplines who were selected ran-
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prominence and has its application extended to 
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original field of theology and biomedical eth-

ics.  
White (2013) puts forth two paradigms that 

are, in a way, conflicting in practising person-
hood (pp. 74-90). The two conflicting paradigms 
are the existential paradigm of personhood and 
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tions that create an institutional culture of grace 
where it becomes a social norm. This calls for a 
study on how much the above mentions ideal is 
in practice and what necessary actions or studies 
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Methodology 
 

Referred literature was used to understand 
and analyse how philosophers and influential 
thinkers of the by-gone era contributed their 
wisdom to frame educational philosophies to 
uplift humankind humanely. The researcher 
wanted to understand the mindset of the current 
stakeholders of education especially from the 
student community on where their perception 
lies related to moral education along with wis-
dom-based approaches that they experienced 
and would like to be seen implemented in edu-
cational establishments. In this regards, this 
study undertook a qualitative methodology. The 
researcher conducted a semi-structured inter-
view among research scholars/doctoral students 
of different disciplines who were selected ran-
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domly. The sample items had varied demog-
raphics by way of age, work and life experienc-
es, marital status, religion and culture. Feedback 
and opinions were obtained related to the theme 
of wisdom, moral viewpoint in education and 
student life. 

The following are the questions created 
based on the achieved literature and based on 
awareness of current scenario related to policy 
and philosophical situations.  

1) Do you think the higher educational institu-
tion you studied had focused on any philo-
sophical theme as a subject or an activity 
that inculcated good values in an individu-
al?  

2) Do you try to practice or inculcate good 
values that you were taught anywhere else 
or even in the current curriculum while in-
teracting or engaging in activities or studies 
in your higher educational days?  

3) Where do you think you have learnt or wit-
nessed most of the good value, belief and 
attitudes?  

4) Do you think you learn good values from 
the stakeholders of education while interact-
ing with them?  

5) Do you think that the current higher educa-
tion system needs to inculcate into their cur-
riculum, activities that foster good charac-
ter, value and morals?  

6) Do you think you can remember or do you 
read about influential philosophers or even 
ordinary people who practice good values 
and action and are motivated by it?  

7) Do you think students once graduated from 
higher education courses, have sufficient 
backing to be good citizens and contribute 
in their way towards the good of the socie-
ty? 

 

Results and Responses:  
Consolidated and Analysed 

 
This section deals with the result and re-

sponses of qualitative research conducted. Opin-
ions and feedback generated from the respond-
ents were mixed, and each had their own experi-
ences to share. Most of the respondents had re-
sponded by saying their higher education curric-
ulum or even the institution where they had stud-
ied earlier did not include the importance of 
moral or value-based approaches. It purely fo-
cused on rote learning and knowledge related to 
subject discipline. The respondents said they had 
obtained their share of moral and value-based 
learning from home, parents and pre-training but 
not from their higher degree learning institutions 
or college. 

The respondents further responded by say-
ing they exercised good character, morals and 
values as much possible while interacting during 
their earlier higher educational days. They were 
motivated by others who indulged in such posi-
tive behaviours and would carry forward the 
same. The respondents replied that they were 
appreciative and motivated by the moral and 
values-based actions of the different stakeholders 
of education during their growing days. Some 
even exercised the same in their professions too.  

The respondents never give up on a chance 
to read about influential as well as ordinary peo-
ple who engage in value-based action. They rely 
on the wordings of philosophers for motivation 
which they saw on hoarding and walls as they 
travelled and it influenced their outlooks.  

The respondents believe that the younger 
generation of students needs role models, need to 
witness good action from others to carry for-
wards better values-based character and behav-
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iour. Respondents were of the viewpoint that the 
younger generation already involves good citi-
zens who need to be guided by the stakeholders 
of education. The respondents believed that val-
ue-based activities in the curriculum and those 
mentioned in the mission, vision, core value 
statements of higher educational institutions 
would definitely influence the younger genera-
tion positively as they take their place in the real 
world. The opinions of the respondents were uni-
form regarding the role that the various stake-
holders of education play in character and value 
building. 

Based on the analysis of the qualitative re-
search conducted, it can be concluded that the 
respondents were satisfied with the value system 
inculcated in them by their school and early 
childhood upbringing but unanimously agreed 
that there is a lack of such training in higher edu-
cational level. In this context, the author re-
viewed archived literature and utilised the 
knowledge to find a linkage between educational 
policy and philosophical thoughts for higher ed-
ucation using the analogy of the fulcrum, load 
and effort. 
 

Educational Policy and Philosophical 
Thoughts – The Fulcrum, Load and  

Effort Analogy 
 

The research endeavour of McLaughlin 
(2000) has put forward an understanding of the 
linkage between philosophy and educational 
policy building. Accordingly, it is stated that 
several complex and interrelated factors and 
influences, educational policies are designed. 
Not all but some of these factors or influences 
are philosophical by nature. McLaughlin argues 
that philosophy has a potentially important role 
and contribution in the making of policies for 

education, but some underexplored complexi-
ties need to be examined if the fruitfulness of 
philosophical values is to be realized (pp. 441-
454). In this context, certain philosophical and 
wisdom based variables are considered and 
elaborated. An analogy of the fulcrum, load and 
effort mechanism; as that which is used in the 
domain of Physics is brought in and linked with 
the terms - possibilities, tensions and tasks for 
the purpose of collaborating and to instill a con-
ative attitude by linking philosophical thoughts 
and values into policies which regulating educa-
tion. 
 

a. The Fulcrum of the Linkage: Possibilities 
The fulcrum represents the main/pivotal/ 

central point that makes a system work by pro-
viding a connection between the two ends. The 
fulcrum analogy represents the possibilities that 
are available to link and embed philosophical 
thoughts and values into policies regulating edu-
cation.  

Soltis (1988) proposes that there are several 
different but related modes and levels of relation-
ship between the two constructs of philosophical 
thoughts and educational policies. On such can 
be explained with a „distance/proximity‟ contin-
uum relating to the location of philosophising 
concerning the policy-making process (McLa-
ughlin, 2000).  
 

Distance                                      Proximity 

 
 

One end of the distance continuum, we get 
to place those events where philosophising oc-
curs in locations outside the educational premises 
of schools and colleges. Other sources such as 
books, articles, lectures, seminars and other types 
of publications provide valuable information as 
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to inculcating the concept of philosophising and 
embedding it into policymaking. These sources 
are resources and knowledge for policy-makers 
to absorb and implement into their tasks. White 
(2000) advice that the effect these alternate 
source of information provides to policy-makers 
cannot be underestimated. At the mid-point of 
the continuum, we find events such as seminars 
and discussions organised by philosophers and 
policy-makers to share their viewpoints and per-
spectives. Events of this nature, have taken up 
policy-sensitive topics over the years like moral 
and spiritual development and conducted valua-
ble discourses and produced pamphlets that cir-
culate the type of information and knowledge 
that can be absorbed and utilised. Further stren-
gthening, the movement on the continuum to-
wards the policy-making end, the direct involve-
ment of philosophers through memberships in 
the policy-making committees, working together 
with teachers (Griffiths 1997; 1999), as chair in 
advisory boards lead to the possibility mindset 
where it is not an impossible effort to link the 
two construct. 

The extent of the differences in educational 
policy can be plotted on a continuum with gener-
ality and specificity at two ends (McLaughlin, 
2000, p. 442). 

 
Generality                                    Specificity 

 
 
At one end of the continuum, we find poli-

cies that are much more general, such as those 
involving matters such as aims of education and 
structure of the educational system. On the other 
end of the continuum, are very specific policies 
such as those related to teaching such as tutoring 
strategies for different topics and strategies, 
analyses and discussions of current educational 

policies. At the mid-point of the continuum, as in 
the distance-proximity continuum, is the activi-
ties and work which engages in more detail in 
the critical assessment of practically significant 
educational assumptions and theories.  

Furthermore, another continuum with char-
acteristics as depth and surface is invoked 
(McLaughlin, 2000, p. 442). 

 
Depth                                            Surface 

 
 
The depth end of the continuum lies educa-

tional policies with good philosophical implica-
tions and ramifications. Here, we find policies 
that that deal with the general area of „value edu-
cation‟. On the surface end of the continuum, we 
find policies that are not suited for philosophical 
reflections.  

McLaughlin (2000) states that general poli-
cies not suitable for philosophical reflection and 
specific policies may be rich in philosophical 
ramification (p.443) 

These aspects resemble the function of the 
fulcrum to shows the possibility of the linkage of 
the two constructs under study.  
 

b. The Load of the Linkage: Tensions 
The load represents the challenges that arise 

when the two constructs of philosophising and 
educational policymaking are considered. Pring 
(1995) suggests that some of the tensions or the 
burden in the relationship between the two con-
structs is attributed mostly to the policy-making 
climate and attitude of the current times (pp. 
101-112). 

Scheffler (1991) proposes that the attitude 
of the policymaker is practical rather than „remi-
niscent‟ or „speculative‟ (p. 112). There is a dif-
ference in the aims, values, interests and priori-
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ties between philosophy on one hand and poli-
cymaking on the other. Educational policy is not 
purely aimed at the elucidation of truth or good-
ness but the resolution of practical issues and 
problems. Concerns of educational policy are 
primarily practical such as evaluative and tech-
nical rather than theoretical (McLaughlin, 2000, 
p. 450).  

One of the consequences of general tension 
is because of the gap between decision taken on 
one hand and discussion and criticism on the 
other (Scheffler, 1991, pp. 115-116). Practical 
constraint on decision making such as time can 
cause often limited practical discussion and criti-
cism. Scheffler further, points out that „self-con-
sciousness increases the burden of choice and 
enlarges the perception of uncertainty, making 
the pervasive drive to simplify, objectify and re-
duce that which is fully understandable‟. Philos-
ophy is attracted to the non-instrumental explora-
tion of complexity. McLaughlin claims that va-
gueness and ambiguity has a lucrative and con-
structive effect as in the other aspects of educa-
tion. This causes a tension aspect in that intrusion 
of philosophical considerations to a policy-ma-
king process more difficult and opaque which 
leads to a need for further discussion and argu-
ments rather than a decision (McLaughlin, 1994, 
pp. 458-460).  

Another related tension as per suggested by 
McLaughlin is how philosophical endeavour will 
bite into the educational practice, the term which 
he coins as „taxonomical bite‟ where the re-
quirement to implement that which is mentioned 
using the philosophical aspect such as moral ed-
ucation which will cause the educational institu-
tion to identify a particular set of qualities, attrib-
utes, skills, abilities and other features which are 
relevant to the teaching of moral sciences. Proper 
mapping of the new philosophical generated sub-

ject or practice into the existing educational sys-
tem or curriculum puts a higher responsibility 
such that it is not misconceived or irrelevant 
(Wilson, 1996, p. 90).  

 
c. The Effort of the Linkage: Task 

The effort analogy represents the task or ac-
tions that can be done in the light of the fulcrum 
(possibilities) and the load (tensions) that have 
been highlighted above. The approaches men-
tioned below are based on the discussion in the 
fulcrum and load aspects. From it, the tasks or 
effort part of the linkage between philosophising 
and educational policy gets its wings.  

Hogan (1995) puts forward the mindset that 
while philosophy needs to adopt a proper modest 
approach in its contribution, educational policy-
makers need to acknowledge that the content and 
context of their work is sufficiently saturated 
with values, beliefs, values, commitments which 
are philosophical by nature. Awareness of the 
modes and levels of relationship between these 
two stakeholders promote the kind of dialogues 
that need to exist. Here, the first effort or task is 
creating a suitable transformative climate that is 
a shift from the general political one to that 
which is amenable and supportive of dialogues 
between the two parties.  

The next effort is in line with the load or 
tension aspect of philosophers who are involved 
in the policymaking, and it is suggested that they 
need to maintain a considerable practical judge-
ment in their approach towards their task. Con-
cerning the strains arising out limited and lack of 
practically focused decisions, philosophers need 
to be able to make capable and sound decisions 
in line with the amount of philosophical illumi-
nation needed and in which matters, in the im-
peratives of consensus and decisions, the practi-
cality of taxonomic bias, in the amount of bal-

WISDOM 3(16), 2020 224

A s h a  S a r a  M A M M E N



 

224 

ties between philosophy on one hand and poli-
cymaking on the other. Educational policy is not 
purely aimed at the elucidation of truth or good-
ness but the resolution of practical issues and 
problems. Concerns of educational policy are 
primarily practical such as evaluative and tech-
nical rather than theoretical (McLaughlin, 2000, 
p. 450).  

One of the consequences of general tension 
is because of the gap between decision taken on 
one hand and discussion and criticism on the 
other (Scheffler, 1991, pp. 115-116). Practical 
constraint on decision making such as time can 
cause often limited practical discussion and criti-
cism. Scheffler further, points out that „self-con-
sciousness increases the burden of choice and 
enlarges the perception of uncertainty, making 
the pervasive drive to simplify, objectify and re-
duce that which is fully understandable‟. Philos-
ophy is attracted to the non-instrumental explora-
tion of complexity. McLaughlin claims that va-
gueness and ambiguity has a lucrative and con-
structive effect as in the other aspects of educa-
tion. This causes a tension aspect in that intrusion 
of philosophical considerations to a policy-ma-
king process more difficult and opaque which 
leads to a need for further discussion and argu-
ments rather than a decision (McLaughlin, 1994, 
pp. 458-460).  

Another related tension as per suggested by 
McLaughlin is how philosophical endeavour will 
bite into the educational practice, the term which 
he coins as „taxonomical bite‟ where the re-
quirement to implement that which is mentioned 
using the philosophical aspect such as moral ed-
ucation which will cause the educational institu-
tion to identify a particular set of qualities, attrib-
utes, skills, abilities and other features which are 
relevant to the teaching of moral sciences. Proper 
mapping of the new philosophical generated sub-

ject or practice into the existing educational sys-
tem or curriculum puts a higher responsibility 
such that it is not misconceived or irrelevant 
(Wilson, 1996, p. 90).  

 
c. The Effort of the Linkage: Task 

The effort analogy represents the task or ac-
tions that can be done in the light of the fulcrum 
(possibilities) and the load (tensions) that have 
been highlighted above. The approaches men-
tioned below are based on the discussion in the 
fulcrum and load aspects. From it, the tasks or 
effort part of the linkage between philosophising 
and educational policy gets its wings.  

Hogan (1995) puts forward the mindset that 
while philosophy needs to adopt a proper modest 
approach in its contribution, educational policy-
makers need to acknowledge that the content and 
context of their work is sufficiently saturated 
with values, beliefs, values, commitments which 
are philosophical by nature. Awareness of the 
modes and levels of relationship between these 
two stakeholders promote the kind of dialogues 
that need to exist. Here, the first effort or task is 
creating a suitable transformative climate that is 
a shift from the general political one to that 
which is amenable and supportive of dialogues 
between the two parties.  

The next effort is in line with the load or 
tension aspect of philosophers who are involved 
in the policymaking, and it is suggested that they 
need to maintain a considerable practical judge-
ment in their approach towards their task. Con-
cerning the strains arising out limited and lack of 
practically focused decisions, philosophers need 
to be able to make capable and sound decisions 
in line with the amount of philosophical illumi-
nation needed and in which matters, in the im-
peratives of consensus and decisions, the practi-
cality of taxonomic bias, in the amount of bal-

 

225 

ance between critique and positive argument and 
how are the optimal solutions to be obtained 
from such a policy implementation?  

McLaughlin (1999) also emphasises on the 
particular language that is used in framing the 
philosophical policy as the crude nature of pure 
philosophical wordings cannot be fitted as such 
into the policy statement but the usage of lan-
guage that is commonly understood and spoken 
that bring out rational and empirical realities.  
 

Conclusion 
 

Aristotle, in his work titled “Metaphysics”, 
says that philosophy starts with wonder. Will it 
be right to say that wisdom begins with wonder? 
In the academic world, philosophy finds its 
place, professionally contributing to disciplines 
and statements of purpose. Wisdom touches the 
heart more closely. Is wisdom an individual 
make up? Can we say wisdom and philosophy 
are the same? One thing for sure, wisdom has a 
special place among other virtues. Fileva and 
Tresan (2013), states that “other virtues typically 
allow of misuse or undesirable surpluses. An 
intellectually gifted person may use her intelli-
gence to commit fraud, and a witty person may 
use her wit to ridicule others. One may be kind to 
a fault, courageous to the point of foolhardiness, 
too patient, or too generous. However, one can-
not, it seems, be too wise or put one‟s wisdom to 
bad use. When it comes to wisdom, good use is 
part of the very notion of wisdom.” Here, lies the 
lineage from wonder to wisdom, wisdom to phi-
losophy, from philosophy to individual and soci-
etal good.  

This study thus concludes with bringing an 
insight into the lineage of educational philosoph-
ical thoughts, philosophy, policy-making for the 

need of inculcating wisdom-based approaches in 
the higher educational setting. 
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