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Abstract

The purpose of this article is to reveal the specific features of personality-oriented education and to
consider how a person, being in dialogue with another person, can declare freedom only by an act of own
free will.

To achieve the goal set, the authors have used a set of theoretical and empirical methods of analysis,
description, comparison, extrapolation, synthesis, hermeneutic methodology, and a method of implication.
Cross-sectional studies and case studies have also been used at the intersection of philosophy and psychol-
ogy.

It is emphasized that in the Ukrainian framework of the representation, this problem demonstrates the
following — the “old” system of education, formed on the principle of necessity, has demonstrated its inef-
fective mechanism of action through a system of prohibitions and oppression. The “new” system of educa-
tion, built on the principle of freedom, relies on its effectiveness, rejecting necessity and eliminating com-
pulsion. However, the methodological error of creating something new by destroying the old and ineffi-
cient is becoming more and more evident.

Keywords: community of inquiry, freedom, philosophy for children, axiology, personality, philosophy

of child studies.

Introduction

The axiology of the contemporary education-
al paradigm is based on the philosophy of child-
centeredness, which puts human individuality at
the centre of pedagogical interaction, recognizes
man together with the inner world and personal
needs as the highest value of human existence.
This approach forms the basic principles of per-
sonality-oriented education, which has become
decisive in the educational system at the turn of
the 20™ and 21* centuries. The holistic and har-
monious development of a child as a personality

is the main purpose of modemization of educa-
tion. Today, educators are involved in a struggle
for their souls and the souls of their students
(Hattam, 2021).

The idea of child-centeredness is the basis of
many pedagogical systems and scientific theo-
ries. G. Vashchenko, J. Dewey, A. Diesterweg, J.
Comenius, V. Kremen, J. Korczak, A. Makaren-
ko, C. Rogers, V. Sukhomlinsky, and others car-
ried out a fundamental theoretical comprehen-
sion of child-centeredness. Today, in the aca-
demic environment (on the example of the Na-
tional Center “Junior Academy of Sciences of

113 WISDOM 4(20), 2021



Nadiia ADAMENKO, Liudmyla OBLOVA, Olena ALEKSANDROVA, Lana KHRYPKO,
Oksana MAKSYMETS, Katerina PASKO, Alla ISHCHUK

Ukraine”), an interesting combination of a phi-
losophy of child studies and philosophy for chil-
dren and youth can be seen.

The philosophy of child-centeredness is the
theoretical basis of the principle of personality-
oriented education, which combines the require-
ment of deep and specific individualization and
its implementation based on various forms of
differentiation. At the same time, this principle
indicates the need for great attention to personal
capabilities. Thus, the phenomenon of the philo-
sophy of child-centeredness is a universal, inte-
gral basis of both axiological knowledge and phi-
losophy of education and pedagogy, which, in
turn, proves the relevance of this issue in both
theoretical and practical terms.

The official website of the Ministry of Educa-
tion and Science of Ukraine states that the “New
Ukrainian School” is currently one of the key
changes in the country. Its main purpose is to
create a school that will be enjoyable to learn in,
and that will give students not only the know-
ledge as it does now but also the ability to apply
it in real life. The “New Ukrainian School” is a
place where teachers listen to students’ opinions,
teach them critical thinking and responsibility.
We think this makes one of the main issues of
modern education — the student’s autonomy:
learning to think and act freely and responsibly.

In this regard, the philosopher Matthew Lip-
man’s reflective model of education and the con-
cept of “community of inquiry” become relevant
for scientific research and practical experience in
the context of the formation of content and forms
of learning. We hypothesize that the world of
good, beauty, truth, and justice cannot make a
person behave responsibly. A person can create
the world of good, beauty, truth, and justice in
the moments of responsible attitude to events. To
explain this, we will turn to 1) the disclosure of
the concepts necessary for understanding per-
sonality-oriented education as the basis for the
educational use of freedom by a person; 2) affir-
mation of the initial understanding of the con-
cepts of this issue in M. Lipman’s teaching;

3) disclosure of a methodological approach for
designating a responsible action as a force exer-
cised by the individual (I. Kant — R. Ingarden —
M. Mamardashvili); 4) demonstration of the pro-
spects of using freedom in education and asser-
tion of personal autonomy and responsibility.

Both the freedom of will and conscious
choice require a special methodology in research,
especially in the field of child studies. The use of
these concepts in education requires a compre-
hensive approach not only in terms of philoso-
phy but also psychology. Personality-oriented
education requires a study of the practical im-
plementation of the approaches of well-known
scientists and educators for the qualitative for-
mation of educational space based on child-cen-
teredness. That is why general scientific and phi-
losophical methods and cross-sectional studies,
and case studies have been used at the intersec-
tion of philosophy and psychology.

Methodology

The research methodology is grounded on the
principle of unity of theory and practice, which
are interdependent. Historical and theoretical
method of studying the concepts of values of
cognitive abilities and ethics and rights of chil-
dren by Gareth B. Matthews, Jerome Bruner,
Matthew Lipman, Ann Margaret Sharp, Lau-
rance Joseph Splitter, and others made it possible
to identify criteria for the review of the creating
dialogues with children via philosophical ques-
tions. These criteria included inclusivity, proac-
tivity, “distributed thinking”, communication of
many people “face to face”, search for meanings,
social solidarity, pondering, modelling situations,
self-reflection, the presence of a challenge to
each other as a stimulus for reflection. Taking
these as the formation baseline of a philosophical
community of researchers in the classroom, the
authors of the article also applied methods of
analysis, synthesis, and evaluation based on the
practical use of the philosophers’ ideas — 1. Kant,
R. Ingarden, and M. Mamardashvili. The authors
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monitored the practical results of the theoretical
foundations during 2017-2020 as a result of ana-
lysis of the performance of children in different
age groups (more than 500 students) at the
courses “Think as a Philosopher”, “Thinking
with Paradoxes”, “Thinking Equilibrium”, “Phi-
losophy for High School Students”; in the sum-
mer philosophical camps ‘“Praxis Camp” — the
project of the PRAXIS School of Thinking and
Communication of the National Center “Junior
Academy of Sciences of Ukraine”. The qualita-
tive indicators of this work led to the conclusions
of this article.

Results and Discussion
Historical Retrospective of the Study
of Personality-Oriented Education

The idea of child-centeredness has been lead-
ing in many foreign and domestic pedagogical
systems and scientific theories of different times.
For example, the researches by P. Blonsky, G.
Vashchenko, K. Wentzel, J. Dewey, J. Korczak,
A. Makarenko, C. Rogers, V. Sukhomlinsky, K.
Ushinsky, and others are devoted to the devel-
opment of the principle of child-centeredness.

J. Dewey places the child at the centre of the
pedagogical system, pointing out that the child is
the sun, and all education should revolve around
them; the interests of the child become the values
of education and the basis for the organization of
all educational processes; the upbringing and
education of the child should take place without
compulsion and pressure (Krylova & Aleksan-
drova, 2003).

J. Korczak considered each child as a separate
unique world with many potential opportunities,
stressed the importance of creating conditions in
which each child can develop innate human po-
tentials, which it shows from early childhood. In
teachers’ social education system, harmonized
processes of adaptation, socialization, and tech-
nologization of socio-pedagogical influence ser-
ved this process. The system of ideas of child-
centeredness, which was systematized in the

works “How to Love a Child”, “The Child’s
Right to Respect”, “Rules of Life”, “The School
of Life”, “Educational moments”, “Playful Ped-
agogy” and others, was embodied in the social
and educational work of orphanages and the ac-
tivities of the pedagogical seminary “Bursa” in
the training of teachers-educators (Mysko, 2015).

The situation with children in the Ukrainian
family was ambiguous. Despite the desire to
have children, disregard for infertile women, the
treatment of the child was often severe, and re-
pressive methods of upbringing were used.
Childhood was fleeting. From the age of three,
children were deprived of custody by their el-
ders, and from the age of four, they became ac-
tively involved in working life. This can be seen
in the terminology used to denote a child of dif-
ferent ages. Ethnographic and historical works
describe in detail the life of Ukrainian children.
At the same time, we should note that contempo-
rary ethno-pedagogical studies often mytholo-
gize the Ukrainian family and the upbringing of
children in it (Kvas, 2011).

Today, there is an active formation of the glo-
bal educational space: a unified system of know-
ledge is formed; the English language and IT are
widely used in education; the activities of educa-
tional institutions become internationalized and
innovative. Such transformations motivate edu-
cation to abandon one-sided orientation only on
the social order, focus on personal needs, value
dimensions of getting knowledge about the
world, and self-understanding. Thus, everyone
will be able to achieve the goal by developing
personal qualities through their own efforts. The
content of the reformed education and the re-
newal of the educational system are directly re-
lated to the change of the educational paradigm
as a reflection of the effect of a set of theoretical
principles on the whole process of pedagogical
activity.

In the 21™ century, it has become clear that
education is a tool for influencing people’s men-
tal values and priorities, considering the interests
of short- and long-term social practices. So, it is
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important to address the issue of axiology (val-
ues) of contemporary education. The concept of
“axiology” is widely used in philosophical, ethi-
cal, psychological, and pedagogical publications.
However, the authors put different meanings into
it, which leads to terminological uncertainty.

The dualism of mutual responsibility of the
philosophy of values and educational culture is
as follows to achieve quality education, changes
should be made in such an important area as the
formation of a system of personal values. Educa-
tion should prepare a modern value-oriented per-
sonality. Society and education are responsible
for the formation of values, which are outdated
now. The assertion of outdated values adversely
affects the essence of the individual and, of
course, society. The formation of values inap-
propriate for current time limits a person, distorts
the way of life, and significantly reduces or even
derails self-realization.

One of the most modern sections of educa-
tional culture and educational policy is educolo-
gy, represented primarily by the works of V.
Ognevyuk. Educology, which studies the field of
education as an open system, is an open system,
which includes the requirement, conditionality,
and resources introduced into it from the external
scientific environment. Accordingly, a signifi-
cant difference between educology and other
humanities, particularly pedagogy, is that edu-
cology is a kind of educational synergy for the
study of education, which shows the universal
nature of education (Frick, 2021). The view of
the contemporary sphere of education as a syn-
ergetic system changes our perception of chance
and necessity in educational systems. The irre-
versibility of educational processes gives a dif-
ferent understanding of the nature and essence of
entropic processes in educational systems. Ac-
cording to synergetics, fluctuations in social de-
velopment and social intelligence (innovations,
inventions) that affect the education system and
are often perceived by educators as ‘“chaos”
should be understood as a special kind of regular
irregularity and not as the destruction of the edu-

cation system because the development and self-
organization of open systems are objectivated
through chaos and imbalance. An example of the
latter is the invention of modern information and
communication technologies, which has become
the mega-fluctuation of social intelligence. Not
only has it changed the outline of the future, but
it also has become a “bifurcation point” for all
earthly civilization, caused all the civilizational
processes, and transformed the sphere of educa-
tion into the synergetic system. The “information
revolution” radically transforms the topology of

the educational space, changes its division into a

metropolis and periphery, becomes the begin-

ning of a new information-oriented civilization
with a new system of life meanings, goals, and

values (Ognevyuk & Sysoyeva, 2012).

In general, researchers accumulate the follow-
ing idea — the main idea of child-centeredness is
education and upbringing as close as possible to
the abilities and characteristics of each child.
Vectors of child-centeredness are:
¢ freedom of pedagogical creativity;

e children’s activity in the educational process;

o interests of children, creation of a learning
environment that would make learning a
bright element of a child’s life;

e practical orientation of educational activity;

e mandatory consideration of the interests of
each child;

o education of an “independent personality ig-
nited by love and guided by reason” (Dewey,
1997);

e ensuring the freedom and rights of children in
all manifestations of their activities;

e taking into account its age and individual
characteristics;

e ensuring the moral and psychological comfort
of the child.

So, we can state that, in the contemporary in-
terpretation of this term, we understand child-
centeredness as the personality-oriented model of
the relationship between child and adult, basedon
empathy, recognition of the uniqueness of child-
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hood, which is aimed at ensuring conditions of
self-realization and self-actualization; increasing
attention to the system of its values and interests
based on the humanization of the real existence
of the child to form the foundations of vital com-
petences.

Particular attention should be paid to the ac-
meology of education — an integrated, psycho-
logical-pedagogical science that studies the pos-
sible facets of achievements in the holistic de-
velopment of growing and adult people through
educational activities. Many scientists (L. Varfo-
lomeeva, N. Vyshnyakova, Yu. Gagin, N. Kuz-
mina and others) discover the factors of self-
improvement of the teacher, reaching the peaks
of teacher professionalism and creative skill. N.
Kuzmina attributes such qualities as the ability to
creativity and self-development to the category
of human acmeological abilities, which create
the psychophysical basis for developing the crea-
tive individuality of human essence. We can
conclude that the acmeology of education is the
science that studies the consistent ways of excel-
ling in holistic human development during edu-
cation. The priorities and values create the integ-
rity of human development, individuality, ma-
turity, creativity, and spirituality. Thus, the axio-
logical basis of the educational “acme” is a pri-
ori.

The Concept of Student’s Autonomy in
the Community of Inquiry Within the
Reflective Education System in
Matthew Lipman’s Teaching

The concept of the “New Ukrainian School”,
which is currently being implemented in
Ukraine, can be called a transition from the tradi-
tional to the reflective model of education. All
nine components — competency formation; a mo-
tivated teacher who has an opportunity for de-
velopment and the freedom to introduce new
experiences; education through values; autono-
my for schools, the triangle of the partnership
between a pupil, a teacher, and a parent; child-

centeredness; new school structure; fair financ-
ing; modern educational environment — can be
explained by six points of reconstructed educa-
tion described by M. Lipman (2003):

1. Education is the outcome of par-
ticipation in a teacher-guided
community of enquiry, among
whose goals are the achievement
of understanding and good jud-
gement.

2. Students are stirred to think about
the world when our knowledge
of it is revealed to them to be am-
biguous, equivocal, and mysteri-
ous.

3. The disciplines in which enquiry
occurs are assumed to be neither
non-overlapping nor exhaustive;
hence their relationships to their
subject matters are quite prob-
lematic.

4. The teacher’s stance is fallibilis-
tic (one that is ready to concede
to error) rather than authoritative.

5. Students are expected to be tho-
ughtful and reflective and in-
creasingly reasonable and judi-
cious.

6. The focus of the educational pro-
cess is not on the acquisition of
information but on the grasp of
relationships within and among
the subject matters under investi-
gation.

To implement these points, the authors of the
Philosophy for Children program needed to cre-
ate a community of philosophical inquiry, a safe,
educational space where students can exchange
ideas on such philosophical issues as truth,
friendship, justice, etc. “Community of inquiry”
is a group of democratic spaces that help children
develop critical, creative, and caring thinking
skills. According to Lipman and his colleagues,
the equilibrium of these types of thinking allows
for a strong sense of a person’s citizenship in the
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future.

Thus, the authors and followers of the Philos-
ophy for Children need to talk about the trans-
formation of classes into a “community of in-
quiry” where “students listen to one another with
respect, build on one another’s ideas, challenge
one another to supply reasons for otherwise un-
supported opinions, assist each other in drawing
inferences from what has been said, and seek to
identify one another’s assumptions” (Lipman,
2003). The dialogue in the classroom is com-
pared to a boat that bumps into the wind. Still, it
moves forward. As well as the thinking process
in the “community of inquiry” also progresses,
and it is essential for students to understand ex-
actly how their thinking process happens. Thus,
the community of inquiry aims to solve several
tasks: to develop cognitive thinking skills, re-
search skills, as well as socialization, communi-
cation, and individualization skills.

Nevertheless, to what extent is this process
autonomous for each participant? M. Lipman
(2003) pays particular attention to the concept of
“autonomy”. “There is a sense in which this is
correct: the sense in which autonomous thinkers
are those who “think for themselves, who do not
merely parrot what others say or think but make
their judgments of the evidence, form their un-
derstanding of the world, and develop their con-
ceptions of the sorts of persons they want to be
and the sort of world they would like it to be”.
However, as the author points out, unfortunately,
autonomy is often associated with a kind of im-
pudent individualism and warns against turning
into self-sufficient cognitive macho that is pro-
tected by an umbrella of unbearably powerful
arguments. In our opinion, an important point in
understanding the concept of autonomy is Lip-
man’s position on the availability of criteria for
teachers’ evaluation of students. In his view,
teachers should be prepared to clearly explain the
reasons why the assessment decision was made.
At the same time, the employer should explain
the reasons for refusing to hire or promote some-
one. When teachers openly state the criteria, they

are guided by them, and they encourage students
to do the same. Doing so, we take responsibility
for our own thinking and, even more, for our ed-
ucation. At this point, Lipman (2003) explains:
“I see no inconsistency between urging ‘cogni-
tive accountability’ (i.e., feeling an obligation to
supply reasons for stated opinions) and urging
the development of intellectual autonomy among
students. In case providing students with cogni-
tive skills is a form of empowerment, such in-
creased powers entail increased responsibilities,
especially to and for oneself. There are times
when we cannot let other people do our thinking
for us, and we must think for ourselves. Fur-
thermore, we must learn to think for ourselves by
thinking for ourselves; other people cannot in-
struct us in how to do it, although they can put us
in a community of inquiry where it becomes a
relatively easy thing to do”. As the philosopher
concludes, students should be encouraged to be-
come intelligent for their own good (as a step
towards their own autonomy), not just for our
good (because that is what the increasing ration-
alization of society requires).

In our opinion, the question of how to be-
come intelligent for your own good and therefore
for the public good is interesting and relevant in
the time of the rapid development of the infor-
mation-oriented society, where there are so many
different opinions, statements, and calls for ac-
tion.

Responsible Action as the Force
Exercised by the Individual

Lipman’s idea of a community of inquirers as
critical-thinking children raises questions about
the strength of the individual in the community.
In other words, it raises the problem of the place
and role of a particular child’s responsibility
among the researchers. It is about the child’s au-
tonomy to declare freedom regardless of existing
positions. Also, it is about the necessity and pos-
sibility of each individual to create a world of
good, beauty, truth, and justice.
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The methodology for studying the personal
strength of a responsibly acting child used the
experiences of Kant, Ingarden, and Mamardash-
vili. Kant distinguishes between dogmatic and
critical thinking — he shows the level of will that
determines itself. Ingarden, professing the power
of the individual, suggests sharing responsibility
among others. Mamardashvili, asserting personal
effort, shows the fate of a conscious being who
takes responsibility for himself and, at the same
time, for everyone in the community.

Observations in groups have shown that a
child who shares responsibility tends to accept
other people’s opinions about universal things
and analyze acts of creating good, beauty, truth,
and justice. However, the children do not form
their own position and get alienated from the
creation of the moral world. Therefore, such a
child shows the strength of the personality condi-
tionally. As a rule, he agrees with what is offered
or keeps silent about his opinion. Children who
refused to limit their actions and thoughts to ex-
isting creations expressed and persisted in their
opinion paradoxically. In the discussion, they
contradicted themselves. However, they did not
contradict each other.

The ground for our research is observations of
the validity of autonomy in a real community of
inquirers. Therefore, we need the one who dis-
covered critical thinking (Kant) and those think-
ers of the XX century who worked out the fun-
damental limitation of human creation of moral
actions. Thus, based on one thing only — the
strength of the individual, they disagreed about
its essence. Ingarden (in “Little Book About
Man”) presented the experience of the depend-
ence of the will of an individual on the commu-
nity’s dignity. Mamardashvili expressed the de-
pendence of the community’s dignity on the will
of an individual (Mamardashvili, 2002).

To answer Kant’s question: “What should 1
do?” N. Hartmann, in his “Ethics”, suggested,
“whatever that has not been done in the world
yet”. Thus, the philosopher argued that the act of
man is not defined and can change depending on

time and space. It turned out that “decision-
making and responsible actions are created by
the incessant occurrence of something new — the
unknown force” (Hartmann, 2002). Here, Hart-
man avoids the responsibility of answering
Kant’s question and does not notice himself
thinking about the declaration of freedom as a
burden but not as a duty. That is why he says that
only something distant and sublime can teach.
Kant himself says that the statement of freedom
will come into action not objectively but within
the good or the evil. Moreover, he repeated that
“the truth (practicality) of their space depends
not on external factors, but the personal experi-
ence of a rational being” (Kant, 1980). There-
fore, a responsible action cannot occur and be-
come necessary in a place where learners follow
the teacher’s consciousness. It can happen when
students’ abilities are realized. So, the action will
be effective when the teacher allows the student
to be in line with himself and, thus, he will go
beyond what is already known.

The complexity of Kant’s statement of free-
dom consists in the following: the teacher who
promotes freedom is not the one who gives the
student what is already known to memorize; he
declares personality via his or her own will in the
process of learning. Something that comes not
from assessment and exam motivation (partial
control) but a reasonable measure (a higher pur-
pose). That is why, for example, student ad-
vancement cannot be seen as a consequence of
the actions or qualities of the teacher. The ad-
vancement cannot be obtained. So, the teacher’s
achievement (not the reward) is only a free goal
that allows one to understand the basic meaning
of the world. It is the goal that demonstrates the
need to act within free will. That means control-
ling the evil (arbitrariness) with the mind. The
maximalist form of thinking is based on the inner
experiences or mental state of a conscious being.
Therefore, accidents can happen, and that chang-
es a person and the world. In this situation, the
concept — information about something — does
not contain personal experiences. Moreover,
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when giving knowledge, the teacher can give it
in a way that is not only clear but also unclear,
making the students ask questions. After all, with
a complete understanding and mastering of the
material, a student only needs to remember and
repeat what the teacher has said. Freedom im-
plies “disturbing” the minds by appealing to in-
ternal states and letting the thoughts participate
actively.

If you ask a person who calls for overcoming
the stereotypical thinking and appeals to critical
thinking as an acquired ability, which is proven
by an appropriate certificate, how he or she un-
derstands it, the “conscious person” will give a
definition that does not raise any objections.
They will say that critical thinking is what they
have been taught to call a critical one. They will
talk about having doubts, the full view, or seeing
a situation from all sides. And it turns out that
their “education” does not change anything, and
actual actions (responsibility) do not occur. No-
body becomes fundamentally different. A person
with initial critical thinking already has this ex-
perience and always talks about it not as it was
defined but “circumstantially”.

According to Kant, a responsible action or a
statement of freedom is not what is conditioned
by a person; it is a world in which a person is
conditioned as a rational being. Thinkers who
care about a responsible action try to define the
place of the “free world”. Polish philosopher R.
Ingarden (2010) stated that the animal nature of a
person is primordial. It precedes the new world —
the place of human culture, where absolute val-
ues are revealed. Those are values of moral and
aesthetic significance. So, nature is more real
than the world of good and beauty. Therefore,
culture, despite being created by a person, exists
within the level of an animal. In addition to being
closed in the natural state of things, “the world of
values also offers benefits to a person. It gives
them charm and a sense of happiness”.

Ingarden does not accept the unconditional
nature of the world of good and beauty. He
writes about the conditions of its creation and

introduces the dependence on the situations, cir-
cumstances, and acts of man. Good and beauty
take the form of empirical phenomena, which
means they become the knowledge accumulated
due to the past and thus are transmitted to the
future. It turns out that there is no disconnect be-
tween the animal nature of a person and the
world of values (culture). The world of values is
no different from animal nature; it was forced to
be created. It exists for the sake of reducing the
humiliation of being at the level of natural needs
and misery. Therefore, there is one real world —a
stable one, in which a non-real (secret, fictional,
or transverse), spiritually beneficial, and alienat-
ing nature is created. A man manifests himself in
the already existing world and transforms al-
ready existing values of good and beauty within
it. A man influences and is influenced, which
then leads to the ability to unite into “a single or-
ganism of mankind” (Ingarden, 2010).

The thing is that Ingarden, in his cognitive
course, does not give the world of good and
beauty the right to be free. He refuses to think
that a man needs to be good first since the good
has its own existence. It just exists, and a person
cannot create it at their discretion. One cannot
desire (appreciate) the good and the beauty. The
good does not exist objectively because it does
not exist at all. When people evaluate the good,
they “weigh” the “empty space”. A person is al-
ways mistaken and never accurate. In this case,
the good can exist being reproduced by a person
or by human effort to stop the evil and break its
continuity. Therefore, the good, when it exists, is
only “subjective”. And this makes its “objectivi-
ty” — only through a person who comes from the
world of good and evil. So, it does not exist with-
out a transcendent person. A person in good does
not determine the significance of what limits him
and how he defines himself. Being good creates
opportunities for good things and actions. That
means that the world of good and beauty is not
inside the sustainable world of nature but is “on
the other side” of the natural course of things.
Unable to take the value of the good in its former
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shape and respond to what is valued as good, a
person must act out of a predetermined sense of
good from his own being.

However, for Ingarden, the good is contained
in a person, and a person created it as a value.
Giving a man the role of creator of values, the
philosopher decided that the good exists objec-
tively - regardless of its creator and, at the same
time, the carrier. Therefore, it does not affect the
person freely and is manifested in identifying
and realizing its value by the significance of the
person and not the measure of the good. The
phenomenological nature of time, so to say the
desire to overcome time and not to be confined
by the moment “here and now”, led to the tho-
ught about the conventional understanding of the
world of morality. The idea that the world of
good and beauty is embraced by knowledge is
comprehended “indirectly”.

Claiming that either “Self” overcomes time or
time overcomes “Self”, the philosopher faced the
need to give one the right of “change” and the
other — the right of “stability”. He got into a
mismatch between “Self” and time — movement
and “stop”. And it turned out that while time
flows, “Self” does not exist — it is stuck between
the two oblivions. Since it slips away, time does
not allow a person to find it; it dooms a man to
be constantly identified with the uncertainty of a
new phase.

So, how could Ingarden introduce the exist-
ence of two voids of nothingness: one related to
destruction — the departure of the past, and an-
other related to the non-existence — not yet an act
of the future? And how could he take away the
unconditional understanding of the world and
himself from morality? Perhaps he did it by cut-
ting the void with “the real”. Instead of a void,
the philosopher gave special importance to the
“binder”. Also, he could no longer get rid of the
three “heroes” of his mind. The experience of
introducing a “binder” into an exclusive position
is accompanied by taking away the exclusivity of
both “this world” and “the other world” but

above all, “the other world”.

In this sense, Kant’s maximalist thinking is
set aside, and a responsible action does not turmn
arbitrariness into a proper world. An active per-
son should not think about the highest law but
should strive to seize time and not lose himself in
its flow. It turns out that the “discovering of your
Self” and the formation of “Self” happen be-
cause of isolation. So, an individual is stuck in
the regularity of value creation and does not need
to relate to the world of good and beauty.

Ingarden (2010) allows the call for the good,
the demand for the creation of a world of values,
which indicates that there is no need to make a
personal effort to create the real world, taking
into consideration the organizer of the inner
world (the good or the evil), that is where “con-
ditional and shared responsibility” comes from.

Georgian philosopher M. Mamardashvili saw
the mistakes of actions occurring under shared
responsibility and the force of a responsible ac-
tion created “via one’s own challenges”. He
thought about actions from the “zero point” or
“true experience” (Mamardashvili, 1990) of a
man and claimed that the real acts are always
beyond time and space and are discrete. That is
why they are free. Thus, a person takes a respon-
sible action not under the pressure of the future
or looking to the past, but by the force of the pre-
sent — through the efforts of the individual — the
form and the way of their being. In this position,
not only does a man create human life, but they
also experience the possibility of free creation —
he is being created by himself. A person is insep-
arable from what he or she is going through. So,
the statement of freedom (understanding the
higher meaning of the world through the gap of
something else) is not what pushes for action but
is what “Self” should do. Therefore, responsibil-
ity is not forced by the power of the new but is
the force of the approval of the new. It is not re-
peated, but it happens at its own risk. So, it can-
not be partial.
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Good, Beauty, Truth, and Justice as the
Forces of a Responsibly Acting Person

Ingarden gives an example of “shared respon-
sibility” through the image of a sinking ship. The
philosopher shows how people unite in case of
distress and for the sake of salvation. In other
words, if a person finds himself in the position of
an irresponsible ruling party (captain), he can
revolt and start a rescue team action. Not a spe-
cific person but each of the passengers. The
teamwork action (rallying — something connect-
ing) is what the philosopher calls shared respon-
sibility. We turn to Kant’s imperative and talk
about the possibility of responsibility existing
solely personally, thus, the simulation of creating
a world of good and beauty in the experience of
working together. This does not mean that on a
sinking ship: everyone should save only his own
life or not pay attention to someone’s unwise
actions. We are talking about the fact that if a
person does right, it is because of his responsibil-
ity, not someone else’s irresponsibility. And the
decision to save someone’s life comes from the
power of one’s spirit, which is the force to ac-
tion, but not in any way the foolishness of deci-
sions made by the ruling party (the captain). In a
world of imperfection and sin, everyone mani-
fests his will. Therefore, nobody else’s will, but
your own, assumes the responsibility.

While learning, we strive to show that a per-
son can perform a good act of creating some-
thing beautiful, making a just decision, or being
true only when he or she does not depend on an-
other person’s action but does not distance him-
self. So, you must start with yourself. Constantly
practising freedom from the masses, a person
affirms the primacy of the value of good and
beauty concerning how they have already been
understood and realized and is not exempt from
the decisions of another. A person is also capable
of not becoming a puppet of someone else’s ac-
tions.

Further in this article, we will show examples
of how we offer to learn the power of a responsi-

ble action through dialogues of different
worlds — good, beauty, truth, and justice — by
practising philosophy with children at the School
of Thinking and Communication PRAXIS Na-
tional Center “Junior Academy of Sciences of
Ukraine”.

A) Responsibility in the world of good

Task: How do you behave at a boring con-
cert/lesson? (What should I do when someone is
not smart?).

Solution perspective: Do not give answers but
allow memories. Through memory, open the op-
portunity to see different behaviours of oneself
and to understand when actions were responsible
(directed by the desire for the good) and when
they were irresponsible (the ones that accept the
reality of the good). It is important to understand
that it is not the behaviour of another that deter-
mines your reaction, but you, yourself, decide to
have patience (strength of will) or intolerance
(weakness of will). Furthermore, this way to de-
cide who you are: a thief or a benefactor in an
imperfect world.

Task: How do you act on stage / in a lesson
when the audience is talking / classmates are ma-
king noise? (Why cannot a person have two con-
versations at a time?).

Solution perspective: Ask one of the students
to tell a story to someone who has his/her back
turned on them, or is listening to music in head-
phones or is watching a cartoon. Notice the
goodwill. Allow speaking to those who watched
it and to those who participated and experienced
inattention. See the similarities and differences in
the stories.

B) Responsibility in the world of beauty

Task: What should I rely on when I see beau-
ty in nature? How should I act in a world where
there is no rule which defines beauty?

Solution perspective: Ukrainian writer Lina
Kostenko’s poem “Surprised Flowers” (1996) is
read to show the harmony: “This night the stars
are thorny for some reason, / like scared hedge-
hogs. / That night the jay was crying in the cliffs,
/ That night the crow said, “Achoo!”/ That night
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the flower asked another flower: —/ What is hap-
pening, can you explain? / Only yesterday it was
“in summer” / And today it is “in fall”! /.

A teacher asks questions: Why were the
flowers surprised? What alarmed them so much?
Do not try to talk directly about time. Turning
the conversation to nature (it was summer, then
autumn came) will open the opportunity to focus
on the beauty of the flower — its colour, diversity,
flowering, and fading. The invitation to describe
the summer flower first, then the autumn flower,
ends with the proposal to decide which flower is
the most beautiful? Question: what makes a
flower beautiful? The picture of the thorns and
the picture of a rose are on display. It can be a
blooming and a faded flower or a cactus and a
cactus flower. Question: can thorns be beautiful?
In the dialogue, it turns out that not everyone
likes a rose, and some like thorns. So, no one can
make another person think that something is
beautiful. In conclusion, there is a reflection on
why flowers are needed: for bouquets or the ex-
istence of the beautiful, then comes a reflection
about the ugliness of assigning something as
beautiful and the beauty of creating it. The main
course of thought is that beauty is determined not
by the high rating of the majority (through con-
sumerism), but it exists through excellence (di-
rectly). That is why everyone praises not a cer-
tain flower but a person who plants, smells, or
watches it.

C) Responsibility in the world of truth

Task: Focus on those feelings that arise with
slander (What should I do when human dignity
is degraded?).

Solution perspective: Ask for an opinion
about the slander personally to the person (as far
as possible from identification). It can be a char-
acter or an author. First, express what you think
about them. Then, say what you do not think
about them. Make sure that in the latter case, on-
ly lies and offensive things are said. For exam-
ple, I do not think that Barbie (doll) has terrible
hair, but I say it according to the game rules. Re-
flections on the cases when people say not what

they think and do not say what they really think
to go along with an understanding of the harm
done to the person they talk about and the pursuit
of the private interests of the liar. As a result,
both sides appear internally ugly and unwise.
Realizing the fact of being hurt when people lie
means that a responsible person will never say
what they do not actually think. They will be
strong enough to say only what they really think.
And liars are always irresponsible. Question:
Does a person tell lies about another person out
of cowardice or bravery? It is important here to
create conditions for the possibility of thinking
about one’s own action in situations when a per-
son could not tell the truth and situations when
he did it. It is important to stop the thoughts lead-
ing away from yourself and analyze the actions
of an external liar.

D) Responsibility in the world of justice

Task: What do you do with an apple in the
presence of an adult and a child; poor and rich;
sick and healthy; when you are hungry, and
someone else is hungry (there may be more situ-
ations)? (What should I do when two people
need one thing?).

Solution perspective: It does not matter who
makes which decision. The main thing is to re-
veal the possibility of seeing what lies behind
these decisions: responsibility or irresponsibility.
Listen to the thought process and pay attention to
those who acted schematically (an apple to the
poor, child, sick, etc., and let the adult, the rich,
and the healthy be hungry) and acted inde-
pendently or sincerely (made a statement of free-
dom). Even if it was decided not to divide the
apple and give it to the “not hungry”, do not
blame a student, but give your opinion. The cog-
nitive action in this decision is to throw away the
apple. The main thing is to be yourself and not to
be subject to external manipulation. The student
must realize which way he takes — a victory or a
failure — and how he judges.

Childhood is a period of intensive physical
and mental development, a preparation for adult
life. Today the task is to create such a living
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space for a child, in which this child feels pro-
tected and provided with all the necessary means
for development and functioning. It is necessary
to implement a state program that would turn
Ukraine into a child-friendly society where every
child could receive qualified medical care, high-
quality education, children’s subculture that cor-
responds to the age and level of development. It
is possible to develop a conscious and responsi-
ble person in a space with the principles of per-
sonality-oriented education, respect, and no com-
pulsion.

Conclusion

We generalized the theoretical foundations of
child-centeredness as a space of axiology of edu-
cation. The study provides an opportunity to
identify and update such leading ideas of child-
centeredness as democratization and humaniza-
tion of the educational process, variability of its
forms, methods, and means, encouraging inde-
pendence and creative initiative of students in the
educational process, individual approach to each
personality, etc. Analysis of the creative heritage
of J. Korchak, D. Dewey, M. Hrushevsky, etc.
and the practice of educational institutions gave
grounds to formulate some proposals for further
development of Ukrainian pedagogical science.

Today’s urgent call is to transform the educa-
tion system into something more appropriate to
the real needs of the 21st century, fundamentally
rethinking human intelligence. This task has
been set within the recent reform of the Ukraini-
an legislation of the education system. It is de-
clared in the “New Ukrainian School” concept
and is the basis of the Law of Ukraine “On Edu-
cation”. This “new” law, passed by the Verkhov-
na Rada of Ukraine on September 5, 2017, re-
placed the “old” law, which had been in place
since 1991, the year of Ukraine’s independence.
So, the “old” system of education, being formed
on the principle of necessity, demonstrated its
ineffective mechanism of action through a sys-
tem of prohibitions and oppressions. The “new”

system of education, shaping up on the principle
of freedom, counts on being effective by reject-
ing necessity and excluding coercion. However,
the methodological mistake of creating some-
thing new by destroying the old and ineffective
becomes obvious. Relying on freedom is not
supposed to mean a careless attitude towards
learning, as opposed to seriousness. Personal ef-
fort must be put into the place of coercion as a
necessity. Our concept is based on the prohibi-
tion of giving up on obligation and disclosing ta-
lents through overcoming weaknesses. It is about
seeing boundaries as a creative transformation of
freedom. For us, the educators of the PRAXIS
School of Thinking and Communication of the
National Center “Junior Academy of Sciences of
Ukraine”, a major challenge was to work to-
wards the development of philosophy with chil-
dren and young people. According to the Polish
philosopher Roman Ingarden, the question “Who
am [?” can be answered: I am a force that multi-
plies itself, builds itself, and outgrows itself to
the extent that it is able to build rather than
crumble into the smallest of moments, giving in
to suffering or indulging in pleasure. A force that
resists destiny when it feels and knows that its
free act saves things from nihility. Moreover,
these things will stay after the force burns in the
struggle. In this context, we do not consider the
necessity as ‘“not freedom” but as a declaration of
freedom. This is a moment when awareness of
one’s talent comes not from its “discovery”, but
from freedom itself without determination, be-
yond cause-consequence connection, that is,
from “Self” or obedience to oneself. Therefore,
necessity is the ability to understand your gift
through yourself, not through references to the
relic of the old system of education and the
choice of new approaches, but beyond any ex-
ternal authority.

The study does not cover all aspects of this
problem. We consider the study of the philoso-
phy of child-centeredness in the space of axiolo-
gy of contemporary education to be a promising
area for further scientific research.
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