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Abstract: Education is a systemic component of the world-
view picture of the world. Along with the scientific and peda-
gogical arsenal, the historical and philosophical component is 
a fundamental analytical method of educational space re-
search. The purpose of scientific exploration is to predict ed-
ucational trends in the short term through the prism of histori-
cal and philosophical analysis. Synergetic interaction between 
the philosophy of education and the history of philosophy 
forms the basis for the study of practical and theoretical di-
mensions of modern education. The balance of dialectical and 
synergetic methods in examining educational trends provides 
a complete analysis in both practical pedagogical and theoret-
ical-philosophical dimensions. The results of the study allow 
you to analyze the development of education from a cultural 
and historical perspective, which allows you to predict the op-
timal ways of further development of this sphere of social ac-
tivity. The scientific novelty of the work consists in combin-
ing the potential of philosophy, history, science, pedagogy, 
and culture to forecast educational trends in the coming years. 
Thus, historical and philosophical interpretation of education 
points to the demand for three key short-term trends in the 
modern educational space: globalization, technologization, 
and informatization. 
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Introduction 
 
Educational trends are changing in accordance 
with the conditions of functioning of socio-cul-
tural space. The turn of the twentieth and twenty-
first centuries needed to protect education from 
the rapid and all-consuming development of 
technology. Therefore, humanistic-oriented 
trends prevailed in the educational strategies of 

global organizations and national educational 
programs. However, the last decades in the phil-
osophical and attitudinal dimensions are charac-
terized by a certain stabilization of the joint posi-
tioning of man and technology. The worst sce-
narios of technological domination with existen-
tial threats to humans have not materialized. 
Consequently, there is a need for new positioning 
of man, technology, and information in all sphe-
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res of social activity. Education is no exception, 
as it also needs a new interpretation of the human 
role, the significance of the subject of the educa-
tional space, and the objective factors of its exist-
ence. 

The philosophy of education is called to de-
velop such strategic guidelines for the function-
ing and development of education. The only 
point is that such strategies should be formed by 
taking into account the historical experience of 
the educational environment, which is most fully 
covered by historical and philosophical interpre-
tation rather than by historical science. 

Forecasting educational trends is possible on-
ly by analyzing the current situation in education 
and awareness of the target, practically oriented, 
and systemic aspects of the educational space. 
Statistical data can provide information on each 
of these components, but it is possible to create 
an overall picture of educational development 
only with an understanding of the overall socio-
cultural paradigm. Such a paradigm is formed by 
scientific, philosophical, social, and cultural re-
sources. 

The modern world is multidimensional and 
dynamic. Practically no area of social activity 
can be autonomous. Consequently, the need for 
philosophy is growing as its methodology greatly 
expands the potential of both science and educa-
tion. While more and more researchers are trying 
to concretize the role of philosophy in making 
sense of educational, scientific, or cultural sys-
tems (Laplane et al., 2019). 

 
 

Methods 
 

The philosophy of education is a bridge between 
theoretical and methodological reasoning and the 
practical application of educational principles. 
The algorithm according to which the ideal theo-
retical model is completely ineffective in practi-
cal application demonstrates that theory and 
practice in education are not identical (Barrow & 
Woods, 2021). It is inappropriate to dismiss the 
potential of philosophy in such circumstances, as 
it is philosophical principles and concepts that 
often become a cohesive factor between the theo-
retical and practical dimensions of education. 

The research study on the relationship be-
tween educational philosophy and the history of 
philosophy used general scientific methods of 

analysis (structural and comparative). The per-
spective-oriented methodology uses methods of 
forecasting educational development and model-
ling educational scenarios. 

Special historical methods (historical-compa-
rative and historical-systemic) allowed for study-
ing historical patterns of educational develop-
ment in cultural-historical epochs and investigat-
ing factors influencing changes in educational 
strategies. 

Philosophy of education focuses more on phi-
losophical ways of scientific-cognitive activity. 
In particular, the analysis of educational perspec-
tives through dialectical and synergetic method-
ology allows the revealing of the essence of edu-
cation and its main development trends most ful-
ly.  

 
 

Literature Review 
 

A review of the source base of problems of the 
philosophy of education and the history of phi-
losophy requires understanding the differentia-
tion of scientific achievements that consider edu-
cational development from the historical-philoso-
phical point of view and from the point of view 
of professional and practical education. The 
problems of the philosophy of education are 
quite actively covered in modern philosophical 
reviews. The works of Barrow and Woods 
(2021); Carr (2021); Noddings (2018); Roth, 
Mollvik, Alshoufani, Adami, Dineen, Majlesi, 
PeWHUV�DQG�7HVDU���������6DUGRþ��&RDG\��%XIDc-
FKL��0RJKDGGDP��&DVVDP��6LOYD��0LãþHYLü��$n-
GUHMþ��.RGHOMD��9Hzjak, Peters and Tesar (2021) 
are worth mentioning. Historical and philosophi-
cal analysis of educational realities and perspec-
tives has been carried out by Bowden (2022); 
Van Norden (2019). The interplay of historical-
philosophical analysis with philosophical-scien-
tific and philosophical-educational concerns has 
been highlighted by Marcos (2021); Laplane, 
Mantovani, Adolphs, Chang, Mantovani, Mc-
Fall-Ngai, Rovelli, Sober and Pradeu (2019); 
Koenig (2019). Predicting educational trends in 
the short term is found in research studies by 
Biesta (2019), Kaushik and Walsh (2019), and 
Schumann (2018). 

As we can see, the topic of educational per-
spectives in the coming years is quite relevant in 
scholarly discourse. At the same time, the prob-
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lem of educational development is mostly con-
sidered separately in the theoretical-methodo-
logical and practical-methodological dimensions. 
A forecast of educational trends in the short-term 
perspective involving synergetic interaction of 
historical-philosophical and philosophical-educa-
tional clusters is the most acceptable algorithm. 
Such dimensions allow considering the prospects 
of educational development in the context of the 
worldview paradigm of progressive civilizational 
development.  

 
 

Results 
 

Education differed in the peculiarity of its devel-
opment at different stages of civilization devel-
opment. Each cultural and historical epoch for-
med its own picture of the world, which respon-
ded to the fundamental questions of the function-
ing and development of man and society. The 
educational cluster has two dimensions of coex-
istence in the worldview paradigm: 
x adaptive, according to which education is 

subject to the ideological aspects of the domi-
nant worldview in society and forms general-
ly accepted norms that are relevant to the so-
cio-cultural space. 

x creative, when the educational sphere is at the 
forefront of potential transformations and 
produces innovations that people and society 
need. 
At the heart of the philosophical approach to 

history, we observe not only a chronological ac-
count of the facts but also a search for the mean-
ing of events (Bowden, 2022). This is how the 
patterns of the historical development of a civili-
zation as a whole or an individual society are 
formed. Such an algorithm is used to analyze the 
peculiarities of the development of all spheres of 
human life and society. We can trace the evolu-
tion of the educational space and identify all the 
positive and negative aspects that took place in 
education. Guided by historical experience, strat-
egies for further development of the educational 
sector should be developed. 

In the modern scientific worldview paradigm, 
the division of philosophical problems into epis-
temological, ethical, or metaphysical ones is not 
always expedient because these issues are inter-
connected to such an extent that they often inter-
change with each other. Under such conditions, 

the philosophy of education and the philosophy 
of science have developed peculiar methodologi-
cal principles. Philosophers and educators have 
long agreed on the importance of critical think-
ing but have not fully agreed on what it is and 
even less agreed on how to teach it (Noddings, 
2018). Critical thinking is as relevant to the natu-
ral or technical sciences as it is to the humanities. 
Consequently, critical thinking becomes a uni-
versal methodological idea for both historical-
philosophical analysis and practical philosophi-
cal-educational implementation. 

Under any conditions, the development of 
education correlates with historical realities and 
priorities of social development. Therefore, we 
consider philosophical clusters of the history of 
philosophy and the philosophy of education in 
interrelation. Note that this interrelation has both 
synergetic and dialectic dimensions. Despite the 
necessary condition of harmonizing the key prin-
ciples of historical and educational development, 
these two problems have diverged from time to 
time in a philosophical understanding of existen-
tial and axiological perspectives of human or so-
cial development. 

The problem of educational philosophy is 
concentrated on the relationship among pedagog-
ical, historical, and philosophical components. 
As Carr (2021) argues, there is a spreading ten-
dency in contemporary Western society to isolate 
philosophy from education. This isolation of ed-
ucation from philosophical reflection carries ma-
ny risks. The pragmatism of today‟s worldview 
paradigm advocates the complete autonomy of 
individual spheres of public activity. Conse-
quently, education has not only a practically ori-
ented scientific and pedagogical component but 
also a systemic and creative worldview function. 
However, the question arises as to the education-
al potential‟s ability to carry out strategic self-ref-
lection and form developmental perspectives. As 
historical experience shows, similar attempts at 
full autonomization of other spheres (primarily 
economics) have failed. Understanding the need 
for the simultaneous autonomization of educa-
tion and its need for scientific and philosophical, 
and historical support, we propose to create an 
alternative history of educational philosophy. 

Analyzing historical and philosophical trends 
in culture and education, Koenig (2019) points to 
the relevance of educational philosophy as a tool 
to prevent crisis phenomena. Synergetic dimen-
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sions of self-control and self-management as spe-
cial manifestations of individual experience are 
proposed to regulate uncontrollable processes in 
the educational space. Consequently, we distin-
guish another relevant trend of educational de-
velopment - self-organization. Note that the real-
ization of such intentions requires a historical-
philosophical understanding and appreciation of 
subjects‟ reflexions in the educational space. The 
historical experience allows us to form a road-
map of educational transformations. The philo-
sophical analysis provides the value-normative 
components of educational reforms. Such inter-
action of historical-philosophical and philosophi-
cal-educational potential allows for preserving 
the fundamental purpose of education and envis-
aging the optimal ways of its evolution. 

The problem of branching educational phi-
losophy into the philosophy of higher education, 
secondary education, elementary education, self-
education, etc., should be considered separately 
(Barnett, 2021). The general theory of education 
has lost its relevance in a dynamic world because 
each cluster of education no longer performs on-
ly a practical educational function but has specif-
ic worldview precepts correlated with the current 
realities of social existence. Therefore, when rai-
sing questions about the prospects of education, 
it is necessary to differentiate its system in ad-
vance. 

The radicalization of society provokes philos-
ophy to go beyond “conventional wisdom” (Sar-
GRþ�HW�DO����������3KLORVRSKLFDO�UHIOHFWLRQ�RQ�WKH�
perspectives of education is carried out based on 
historical experience. In almost every cultural 
and historical epoch, a radical wing is formed 
that opposes conservative attitudes. Usually, in 
this way, the transformation of the educational 
system is accelerated. Philosophical ideas be-
come a locomotive for innovation and reform in 
education. 

On the other hand, a counterbalance to radi-
calization is the functioning of the normative-
legal system of education, which ensures the 
canonicity and stability of the educational space. 
As a rule, it is international, state, or corporate 
institutions that determine the strategy of educa-
tional development. A distinction is made be-
tween political, educational security, cultural, 
educational security, and social, educational se-
curity (Gearon & Wynne-Davies, 2018). 

Thus, educational perspectives are shaped by 

a balance of innovation and stability. The practi-
cal component of this balance is achieved thro-
ugh the direct operation of educational institu-
tions. As for providing worldview components 
of the said balance theoretically, they are provid-
ed precisely by philosophical and scientific re-
sources. 

The philosophical concept of pragmatism oc-
cupies an important place in the modern scien-
tific worldview picture of the world. Using the 
epistemology of pragmatism allows us to justify 
ideas of expediency focused on the result (Kau-
shik & Walsh, 2019). Pragmatism is relevant to 
the educational field, which has important social 
implications for society. Outcomes of education-
al effectiveness are identified with academic 
achievement and the level of development of so-
ciety. Historical analysis shows that the cultural 
and historical periods in which education focused 
on the achievement of results in quantitative and 
qualitative indicators of the educated population 
became stages of rapid development. Conse-
quently, the philosophy of education acquired the 
concept of pragmatism as an effective tool in 
matters of building educational strategies. 

One of the key problems of modern society is 
the quality of education. If modern society has 
coped with the problem of the general education 
of the population, the problem of the quality of 
education is a fundamental guide to short- and 
long-term educational strategies. To achieve the 
proper level of knowledge quality, the educa-
tional space needs information and technological 
innovations in combination with classical aspects 
of pedagogical skill. It is quite difficult to com-
bine these two fundamental components of edu-
cation because, in many ways, they contradict 
each other. 

Classical scientific or pedagogical methodol-
ogies cannot overcome the above dichotomy. 
The philosophical, methodological arsenal 
comes to the rescue. The combination of dialec-
tical and synergetic methods allows the innova-
tive and traditional models of education to be 
combined in practice. On this basis, we consider 
the philosophy of education as a promising plat-
form for the formation of concepts of educational 
trends in the coming years. 

Along with the history of philosophy and the 
philosophy of education, the important role of 
the philosophy of science should be noted. This 
scientific and philosophical cluster complements 
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the universal paradigm of the educational system 
of today. We are aware that the prospects of edu-
cational development will largely depend on the 
level of scientific development. Scientific 
achievements will be decisive in shaping the idea 
of both the object and the subject of the educa-
tional space. Therefore, the philosophy of sci-
ence should be considered in new contexts of the 
integration of science into the network of sys-
temic connections with other spheres of life 
(Marcos, 2021). 

Consequently, the synergy of education, sci-
ence, history, and culture is the optimal meth-
odological tool for predicting the prospects of 
educational sphere development. When develop-
ing educational strategies, we must consider not 
only traditional pedagogical aspects but also be 
guided by the achievements of scientific and 
technological progress and cultural and informa-
tional assets. Since education is integrated into 
the sociocultural space, this area cannot function 
autonomously, despite its conservatism and tra-
ditionalism. The disagreement between tradition-
al educational attitudes and innovative strategies 

in education is a key issue for the scientific and 
philosophical community. The philosophy of 
education should develop a worldview under-
standing of the development of education in the 
conditions of the progressive development of 
civilization while preserving the authenticity of 
the educational space.  

 
 

Discussion 
 

On the practical plane, the educational elements 
are realized in administrative-organizational, ed-
ucational-methodological, and individual-psy-
chological manifestations. When we focus on the 
problems of educational philosophy concerning 
the more existential and value dimensions, more 
emphasis is placed on analyzing the most fa-
vourable environment for the functioning of edu-
cation and forecasting the optimal ways of de-
velopment of this branch. Consequently, educa-
tion is characterized by three main types of fore-
casting its development (see Fig. 1.). 

 

 
Figure 1. Types of Predictions of Educational Development (authors‟ own development). 

 
It should be noted that philosophy is mostly 

associated with long-term or existential projec-
tions since reflections on global and essential 
characteristics cannot be realized at a rapid pace. 
However, if we look at educational development 
through the prism of educational philosophy and 
the history of philosophy, it is the short-term per-

spectives that are important. As for general phil-
osophical reflections on education, we have quite 
a lot of assets of philosophers, scientists, and ed-
ucators. 

Nevertheless, the dynamism of the modern 
world requires primarily short-term forecasts, 
which are formed by philosophical elements as 
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well. Since short-term forecasts in education are 
primarily educational and methodological and 
organizational-administrative in nature, we will 
try to highlight the potential prospects of educa-
tional philosophy in the historical dimension of 
the next three years. 

The realities of modern civilizational devel 
opment are permeated by several major trends, 
which are interconnected and analyzed by both 
the history of philosophy and the philosophy of 
education (see Fig. 2.).  

 

 
 

Figure 2. Current Educational Trends (authors‟ own development). 
 

Van Norden (2019) criticizes academic phi-
losophy for its Eurocentrism (continuing this tho-
ught, one could draw analogies about the over-
orientation of philosophy toward the Eastern tra-
dition or the Americanization of philosophy) and 
territorial isolation and calls for a reorientation of 
the educational environment in accordance with 
cosmopolitan (globalizing) ideals. 

One of the most widespread concerns in edu-
cational policy and philosophical research in re-
cent decades has been shaped by concerns about 
the transformation of public education from a 
predominantly national to a global one. The con-
cerns range from the emergence of powerful new 
supranational actors on the educational scene to 
globalizing economic structures, neoliberal poli-
cies, and global cultural changes in the educatio-
nal space. Rather than naively falling into the 
trap of globalization and cosmopolitanism as ma-
nifestations of positive potential or negative 
threats to education, however, a new framework 
of ethical, social, cultural, political, and econom-
ic interpretations of current educational issues is 
offered (Schumann, 2018). 

Globalization affects the interpretation of the 
educational sphere both from society and from 
the position of the subjects of the educational 

space. Education is now evolving beyond the 
classical linear model. The educational sphere is 
no longer a set of achievements of educational 
activities of all states or educational centres. 
Such development had a linear character, and 
methods of historical science were used for its 
analysis. That is, history described the function-
ning of education in a specific historical (spatial 
and temporal) environment and provided an ana-
lytical account of the performance or efficiency 
of the educational cluster. Philosophy, in its turn, 
provided a worldview substantiation of educa-
tional dimensions. 

In the conditions of modern sociocultural de-
velopment, such a linear approach is inappropri-
ate because the current purpose of education has 
severed both the spatial and temporal compo-
nents of its classical development. Education is 
becoming a global concept involving integration 
and synergy. Consequently, it is becoming in-
creasingly difficult to determine the characteris-
tics of the functioning of the educational system 
on the example of the educational policy of the 
state or the activities of a particular educational 
institution. Globalization has led to a format 
where the conditions of productivity and effi-
ciency of the education system are dictated by a 

'ůŽďĂůŝǌĂƚŝŽŶ�

/ŶĨŽƌŵĂƚŝǌĂƚŝŽŶ�dĞĐŚŶŽůŽŐŝǌĂƚŝŽŶ�
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unified educational paradigm. 
The relevant question arises - is historical or 

pedagogical scientific discourse capable of provi-
ding an analysis of modern educational develop-
ment? An interdisciplinary synergetic scientific 
discourse, which is able to cover all the problems 
of global education, which is asserted in our 
time, is relevant now. Since these methodologies 
have not only scientific but also philosophical 
dimensions, it should be noted the key role of the 
philosophy of education in comprehending the 
prospects of development of this sphere. 

Having the factual material of the educational 
sphere functioning in its global and local mani-
festation, which is provided by historical science 
and awareness of the target aspects of education 
studied in the cluster of history of philosophy - 
modern scientific discourse is able to assess the 
prospects of education development in its practi-
cal and strategic dimensions. 

Technologization of education has been tra-
ced for a long time, but only in recent years has 
this trend moved from being auxiliary or alterna-
tive to the dominant status. The reason for this 
has been both rapid technological development 
and sociocultural conditions. The COVID-19 
pandemic and the military-political crisis are fac-
tors contributing to the increase in the share of 
technology in the educational process. 

At the same time, technologization obviously 
destroys the classical elements of the educational 
process organization in the educational process. 
Any such changes need to be justified by society. 
The pedagogical community provides direct ex-
planations of the practical-targeted nature of the 
use of technology in education. However, be-
sides this, a person or society needs theoretical 
and ideological interpretations of the problems of 
technical support of the educational system. 
Therefore, a historical and philosophical expla-
nation of the risks and positive factors of the 
technologization of education is important and 
necessary. 

In the context of the total technologization of 
education, reservations about the negative conse-
quences of this process are increasingly heard. 
While psychologists and sociologists point to the 
negative impact of technology in education at the 
individual and collective level, philosophers ex-
plore the axiological risks of technologization. 
Some researchers (Biesta, 2019) suggest oppos-
ing instrumentalization in education. Risks asso-

ciated with levelled value norms in the context of 
technologization are pointed out. Consequently, 
we get a dichotomy between the historical and 
philosophical awareness of the inevitability of 
further technological development in the educa-
tional sphere and the understanding of all philo-
sophical and attitudinal risks for the subjects of 
educational space. The task of the modern phi-
losophy of education is to harmonize and estab-
lish synergetic interaction between technologies, 
information capturing the educational space, and 
preserving the value constants of education - the 
principles of humanism. 

Informatization has changed the development 
of education in the modern world. The authority 
of the teacher, the communication between the 
teacher and the student, and the sources of educa-
tional information for the student or pupil - all 
these aspects have undergone significant chang-
es. The historical and philosophical analysis al-
lows you to predict the vectors of information 
impact on the educational process and subjects of 
the educational space. 

In this context, let us note that the history of 
philosophy and philosophy of education already 
have the appropriate scientific potential to ana-
lyze the impact of technology on the educational 
sphere because this influence began to be actual-
ized in the XIX century and has acquired a non-
alternative scale in the modern world. Conse-
quently, the assessment of the technological ar-
senal in the educational cluster is a priority task 
for scientists and philosophers in the coming 
years. The main issue actualized in the historical-
philosophical interpretation of education regard-
ing technological achievements is the balance of 
benefits and risks associated with their use. 

Philosophy of education allows us to analyze 
the educational process not in terms of practical 
socio-cultural implementation but in the context 
of axiological dimensions. Such an approach ac-
tualizes the necessity of forming value orienta-
tions in education. 

In addition to the practice-oriented trends of 
educational development, one should not forget 
the existential theoretical and methodological 
trends of the educational space. Among the main 
trends that will be in demand in the near future is 
the preservation of human dimensionality (and 
even human-centeredness) in all areas of social 
life. Quite a few anthropocentric constants are 
being actualized in education, among which the 
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notions of human dignity stand out (Roth et al., 
2020). Often dignity is levelled by the realities 
associated with specific narratives, practices, and 
traditions in particular societies. Therefore, the 
development of a unified value-based education-
al frame of reference is a necessary condition for 
the harmonious development of this sphere. 

The attempt to predict trends in the develop-
ment of sociocultural preferences has always 
been relevant for all spheres of social activity. 
The educational cluster also actively proposes 
trends that determine the essence and form of the 
educational space of the future.  

 
 

Conclusion 
 

The primary analysis of the effectiveness of the 
educational cluster is carried out by the scientific 
and educational, and teaching-methodological 
arsenal. However, when developing educational 
perspectives, it is necessary to introduce general 
worldview principles. The philosophy of educa-
tion is the element through which educational 
strategies (short-term, long-term, or existential) 
acquire a common denominator with the realities 
of the socio-cultural space. 

At the same time, classical philosophical tools 
are not sufficient for predicting optimal ways of 
developing the educational sphere. For the poten-
tial identification of threats and challenges 
caused by innovation development, historical 
and philosophical analysis of educational envi-
ronment evolution should be involved. 

Consequently, the interaction between the his-
tory of philosophy and the philosophy of educa-
tion should be used to predict educational devel-
opment and identify effective and sought-after 
educational trends in the short term. This syner-
gistic interaction will ensure the development of 
promising ways of educational development un-
der the conditions of globalization, informatiza-
tion, and technologization of modern society.  

 
 
References 
 
Barnett, R. (2021). Thought and reason – and 

their dilemmas. In The Philosophy of 
Higher Education (pp. 96-106). Rout-
ledge. https://doi.org/10.4324/9781003-
102939-11 

Barrow, R., & Woods, R. (2021). An introduc-
tion to the philosophy of education (5th 
ed.). Routledge. https://doi.org/10.43-
24/9781003120476 

Biesta, G. (2019). Obstinate education. Recon-
necting school and society. Series: Ed-
ucational Futures, 72. https://doi.org/-
10.1163/9789004401105 

Bowden B. (2022). History as philosophy: The 
search for meaning. Histories, 2(2), 80-
90. https://doi.org/10.3390/histories20-
20008 

Carr, W. (Ed.). (2021). The Routledge Falmer 
reader in philosophy of education. 
Routledge. https://doi.org/10.4324/978-
1003209317 

Gearon, L., & Wynne-Davies, M. (2018). Litera-
ture and security: CIA engagement in 
the arts. What philosophers of educa-
tion need to know and why. Journal of 
Philosophy of Education, 52(4), 742-
761. https://doi.org/10.1111/1467-97-
52.12333 

Kaushik, V., & Walsh, C. A. (2019). Pragmatism 
as a research paradigm and its implica-
tions for social work research. Social 
Sciences, 8(9), 255. https://doi.org/10.-
3390/socsci8090255 

Koenig, H. (2019). Enabling the individual: 
Simmel, Dewey and “The need for a 
philosophy of education”. Simmel Stud-
ies, 23(1), 109. https://doi.org/10.7202/-
1062541ar 

Laplane, L., Mantovani, P., Adolphs, R., Chang, 
H., Mantovani, A., McFall-Ngai, M., 
Rovelli, C., Sober, E., & Pradeu, T. 
(2019). Opinion: Why science needs 
philosophy. Proceedings of the Nation-
al Academy of Sciences, 116(10), 3948-
3952. https://doi.org/10.1073/pnas.190-
0357116 

Marcos, A. (2021). Philosophy of science and 
philosophy: The long flight home. Axi-
omathes, 31, 695-702. https://doi.org/-
10.1007/s10516-021-09574-3 

Noddings, N. (2018). Philosophy of education. 
Routledge. https://doi.org/10.4324/978-
0429494864 

Roth, K., Mollvik, L., Alshoufani, R., Adami, R., 
Dineen, K., Majlesi, F., Peters, M. A., 
& Tesar, M. (2020). Philosophy of ed-
ucation in a new key: Constraints and 



91 WISDOM - Special Issue 3(4), 2022 
Philosophy of Education

The Relationship of the Philosophy of Education and the History of Philosophy: 
A Forecast of Educational Trends 2022-2024

ϵϭ�

possibilities in present times with re-
gard to dignity. Educational Philosophy 
and Theory, 1-32. https://doi.org/10.10-
80/00131857.2020.1851189 

6DUGRþ�� 0��� &RDG\�� &�� $�� -��� %XIDFFKL�� 9���
Moghaddam, F. M., Cassam, Q., Silva, 
'���0LãþHYLü��1���$QGUHMþ��*���.RGHOMD��
Z., Vezjak, B., Peters, M. A., & Tesar, 
M. (2021). Philosophy of education in a 
new key: On radicalization and violent 
extremism. Educational Philosophy 
and Theory, 1-34. https://doi.org/10.10-

80/00131857.2020.1861937 
Schumann, C. (2018). Cosmopolitanism and 

globalization in education. In Interna-
tional Handbook of Philosophy of Edu-
cation (pp. 821-831). Springer Interna-
tional Publishing. https://doi.org/10.-
1007/978-3-319-72761-5_59 

Van Norden, B. (2019). Taking back philosophy: 
A multicultural manifesto. New York 
Chichester: Columbia University Press. 
https://doi.org/10.7312/van-18436 

 
 


